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Abstract

The agenda of student migration is ponderable discourse across the world, to which
Nepal is no exception. Nepali students have been moving abroad with an aim to get better
educational exposure, economic upliftment and an advanced standard of living. The
nation bids bon voyage to the students, expecting them to get back with better exposure
and enhanced skills which may support in achieving the nation’s development dream.
However, the problem that lies in the agenda of student migration is, most of the students
who go abroad are less willing to return and are motivated to re-emigrate. And more
paradoxical in this discourse is, the motivation of Nepali students to emigrate, and re-
emigrate in the foreign context is often seen from a general lens despite the possibility of
subjective experiences of the students on why they fly abroad, why they tend to extend
their stay there and how they manifest their motivation into their practices. Amid this, the
interpretive qualitative study was conducted with the purpose of unraveling motivation
and practices of Nepali students to re/femigrate post/during their graduation in the
Japanese and Australian contexts. To conduct this study, exploratory research design was
chosen while in-depth interviews via virtual platforms such as Google Meet, WhatsApp,
Facebook Messenger and Zoom real time meetings was conducted as method of data
collection. The study, where twelve Nepali students from Japan and Australia contributed
revealed that they had subjective and unique experiences on emigrating to Japan and
Australia for higher studies, while their motivation and practices to re-emigrate in the
respective countries were also unique. The narratives of the ten participants that was

backed by Abraham Maslow’s Theory of Motivation enabled in generating insights that



the students were motivated to re/femigrate for their career, financial stability, personal
freedom and quest for identity. So as to give real shape to their motivation, they made the
practices such as marrying and staying back in spouse visa, converting from student to
work status, starting their own business, and joining another degree after the completion
of one. The study concludes that Nepali students are motivated to re/emigrate to achieve
different motivations, and implies urgent need to cater emerging needs of Nepali students

to facilitate their retention before/post emigration.



CHAPTER |

INTRODUCTION

The study entitled, ‘Nepali Students’ Motivation and Practices to Emigrate
During/ Post Graduation: Case from Japan and Australia’ is carried out as a part of
research initiative proposed and aided by the International Organization for Migration
(I0M), Nepal. The major discourses covered by the study include Nepali students’
emigration practices and their motivation to do so. For this, Japan and Australia are
considered as the research sites while the students who are pursuing/ completed their
graduation studies and have/ are willing to emigrate again are taken as research
participants.

This report is organized into five major chapters. The first chapter begins with
context setting along with problem statement, rationale of the study, purpose of the study
& research questions, and scope & delimitation the study. The second chapter reviews
literature on the discourse of student migration, along with theoretical underpinnings
applied in the study. The third chapter in the similar manner centers on methodology used
for the study where the philosophical underpinnings, research design and method, quality
standard and ethical considerations are included. Data obtained from the field are
presented thematically, based on the research questions in chapter 111 & 1V and
discussion is made for meaning making for which relevant literatures and theoretical

backup is taken. The last chapter, i.e. chapter V presents conclusions and implications of



the study. Literature pertaining to the agenda of student migration and motivation will be
blended here and there, starting from the process of problematization in the first chapter
to insight generation in the last chapter.

I Want to Go, and Never Come Back: An Ignitor

I owe the encouragement to sneak into Nepali youths” motivation and practices to
emigrate abroad to my acquaintance with a crowd of students pursuing high school and
undergraduate levels during my journey as a teacher educator. Every induction session
conducted included questions about future aspirations of the students, and most of the
students would present their aspiration of going abroad and setting there! In the initial
days, | believed that these students are looking for study abroad since they want
international exposure and might be willing to get back. But as days passed by, | started
realizing that majority of those who were planning of shifting abroad as students were not
going there with the primary purpose of study! Rather, their intention was earning and
settling! More surprisingly, some of them were even not sure of the universities and
countries they wanted to migrate to- just they wanted to leave!

I have myself travelled across a phase in life when | wanted to go abroad for
higher studies! My quest for abroad study during early 2000s was instigated by social
taboos of, “girls are supposed to choose this course and not that”, which | wanted to
escape and live my dream in foreign land. Also, some of my girl friends wanted to fly
abroad to run away from the stigma of, “She’s in her mid-twenties, and still, she is
unmarried!”. Parallel to the girls, some boys of my generation went abroad as they were
fascinated by the international curricula which were rare in Nepal then, while some flew

in search of better job opportunities. Travelling from 2000s to 2020s, | could not feel



minimization in the aspiration of study-pretexted migration; rather | felt like this
aspiration among the youths is getting even more intensified! This feeling served as an
ignitor to my interest of delving into the motivation of Nepali students to emigrate!

My experience says, when youths migrate abroad for higher studies (either for
undergraduate or post graduate studies), they go through several ups and downs.
Alienating oneself from the warmth of family and community, they might encounter
homesickness and emotional void led by this. Even though the destination’s language is
learnt on a basic level prior departure, prevalence of regional dialects in the host country
may appear as a barrier for migrant Nepali students’ adaptation. Apart from language,
other forms of cultural differences such as eating etiquette and clothing, and the legal
provisions of the destination country might be alien for Nepali students to cope with.
However, even amid the hurdles the students face, many narrate their willingness to get
back, and emigrate no matter what! Driven by the desperation to emigrate, various
practices are recounted to have been made by the students. While some attempt to
emigrate via post study work and residence, some are even recited to have attempted
doing so via marital relationships with the natives, or someone who has already acquired
residence of the destination country. This scenario which pops up the media and
community people stimulated my zeal to dig deeper into how to the Nepali students who
are pursuing/ have completed their under/post graduate studies get motivated to extend
their stay, and what practices do they make for the extension. For this, I realized the need
to conduct an academic study so that the insights on Nepali students’ motivation and

practices on emigration come out in firmer form. This is how | end up, deciding to
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commence the journey of exploring Nepali students’ motivation and practices to
emigrate.
Background of the Study

Migration is an inevitable natural process. And concerning the context of Nepal,
the phenomenon of migration has been experienced as an emerging discourse for the last
two decades. As Acharya (2012) mentions, human mobility that began with via-sea
navigations developed in the form of inter-continental travel and got expanded with the
waves of industrial revolution and world wars. The purpose of migration, as elucidated
by Acharya, was primarily for finding livable land and to raise economic activities. The
discourse of student migration, reflecting in Dean et al. (2006), is different from the
migration discourse mentioned above since student migration involves “the flow of
residents between states for the purpose of attending college” (Dean et al., 2006, p. 9)
where a college student migrant refers to a student who is enrolled in college outside of
their native state (Guruz, 2008 as cited in Acharya, 2012). Having said this, it can be
understood that student migration involves the process of a student leaving his/her
country and moving to another country for the purpose of attaining tertiary education.

Student migration at present has become a global phenomenon and is gaining the
attention of different bodies associated with higher education at present (Karki, 2023).
Studies suggest that for years, international student migration has been surpassing
internal migration (King et al., 2010). This trend is visible in statistics disclosed by
studies of various scholars and organizations. Study made by Bista et al. (2018) displays
that around the time the study was made, an approximate of five million students

emigrated for the purpose of higher education. lllustrating the surge in student migration
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from the 1990s to 2010s, Weber and Mol (2023) mention that the number of student
migration had increased by 186% between 1998 and 2018 while the total number of
students enrolled in higher education had increased by 152%. The trend has even been
increasing lately. International Organization for Migration’s [IOM] statistics highlight
that the world has witnessed triple surge in the number of international student migrants
between 2002 and 2021, counting from over 2.2 million to 6.39 million

(https://worldmigrationreport.iom.int).

In the fashion of international student migration, English speaking countries-
mainly Australia, United States (US) and United Kingdom (UK) have lured a majority of
international students (Khanal & Gaulee, 2019). Similarly, regarding from where the
students mostly fly abroad, Organization for Economic Co-operation and Development
[OECD] (2022) uncovers the largest share of international students to have been covered
by students from Asia. Among the Asian countries, developing countries like Nepal have
been experiencing a big surge in student migration abroad lately (Sokout et al., 2020).
Reflecting in Upadhyay (2023), the number of Nepali students queuing for No Objection
Certificate (NOC) to leave country has been tremendously increasing. As alluded by
Ghimire (2023), 820,00 Nepali students had obtained NOC:s in the first nine months of
the fiscal year 2022-23 which has dramatically grown from 114,000 NOCs in the fiscal
year 2021- 22. These Nepali students, in the words of Tamang and Shrestha (2021)
consider study abroad as crucial investment for a secured future and hence, they fly,
aspiring for quality education (United Nations Development Programs [UNDP], 2009),
international recognition (Chacko, 2020), exposure to international work culture (Tran et

al., 2020), and enhanced socio-economic status (Abdullaeva, 2020).
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Raby et al. (2021) connote to connections with family, friends, popular cultures,
cohort connections, faculty connections, and institutional connections offering critical
learning platform as major dynamics influencing Nepali students’ motivation to emigrate.
‘Earning while learning’, and the hopelessness and frustration led by socio-political
circumstances in Nepal (Upadhyay & Dhungel, 2013 as cited in Upadhyay, 2023) are
thought equally responsible in instigating Nepali students to emigrate. Parallel to these,
limited prospect of professional exercise (Adhikari, 2023), social stigmas and
complexities youths face, and the notion of considering children living abroad as a matter
of social pride are some other contributors to students’ migration in foreign land. Not
only this, psychological drive to follow migration trend (Joshi, 2022) along with Fantasy,
excitement and quest for freedom (Tamang & Shrestha, 2021) Nepali students experience
are also among the key ignitors to their emigration.

Simultaneous to the dynamics that instigate Nepali students to live in home
country, the strategies played by host country are equally influential in stimulating Nepali
students’ motivation to fly. These strategies, as navigated by Gutema et al. (2024) include
educational quality, scholarship opportunities, tuition cost and potential for better
employment prospects after graduation. These opportunities might be offered by all the
countries that welcome international students. However, Australia, the UK, Japan, the
US, and Canada are mostly preferred by Nepali students to migrate for higher education
(Tamang & Shrestha, 2021; Ministry of Education, Science & Technology [MOEST],
2023). These countries, as Kharel (2022) articulates, not only offer the opportunities of
international exposure to education and work but even adopt flexibility in immigration

and make provisions for post study stay of international students, which adds to Nepali
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students’ motivation of migrating. Concurrently, various scholarship schemes such as
DAAD, Fulbright, MEXT, etc. are other features that attract Nepali students to these
countries’ universities. With the desperation of emigrating in these countries, Nepali
students get ready to pay millions of dollars as tuition fees to the educational institutions
(Raghuram et al., 2020) for which sale of ancestral property to mortgaging it is also
practiced.

Student migration might not be a problem unless the migrated students decide not
to get back to their own country. Skills, knowledge, and other valuable resources the
students gain during their study might be useful assets to the country post their return
(Tamang & Shrestha, 2021). The money these students earn during their stay (Tran et al.,
2020) is remitted to their families, and contributes to the nation's economic activity (Pant,
2006). However, the real problem the nation experiences is when the students who fly
don’t wish to get back after completing their study (Tu & Nehring, 2020). This sort of
relocation is supposed to halt national development in a long run since Nepali students’
international migration is considered by nation itself as an investment (Tamang &
Shrestha, 2021) which is expected to give positive outcome to the country in a long run.

It is not that the students who move abroad live fantasy in reality. Studies suggest
that these students are subjected to a number of problems such as issues of cultural
adjustments- language barrier, mismatch of cultural values, isolation, discrimination &
stereotyping, lack of psycho-social support from peers (Searle & Ward, 1990;
Mehdizadeh & Scott, 2005), problems related to accommaodation, dietary restrictions &
financial stress (Wang & Shan, 2006 & Burns, 1991 as cited in Zaka et al., 2014).

Academic pressure, homesickness, and emotional vulnerability resulted by over-
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expectations from family & community (Kumar, n.d.) are among many hurdles the
migrant students go through in the host country.

Contemplating the various pros and cons of student migration, efforts have been
made in Nepal for their retention and return. These efforts are explicitly and implicitly
made by mechanisms such as the Ministry of Labor, Migration and Social Security
[MOLESS], International Organization for Migration [IOM] Nepal via efforts such as
management of work atmosphere and initiatives to manage migration (Aryal et al., 2024).
Above all these, inclusive approach to education and career opportunities is guaranteed
by the constitution of Nepal, aiming to get all youths aligned to nation and its systems

(Constituent Assembly Secretariat [CAS], 2015). Scholarship Act 1964, and Scholarship

Regulation 2003 (https://lawcommission.gov.np) are other initiatives that are targeted to
benefit meritorious and needy students with free education in tertiary levels. Similarly,
initiatives promised by School Sector Reform Program [SSRP] and School Sector
Development Plan [SSDP] have opened way to paradigmatic shift in tertiary education
via reformative initiative from the school level (Ministry of Education, Science &
Technology [MoEST], 2016). Not only this, there are even the possibilities of accessing
international education, being in the home land since many colleges of Nepal at present
are offering international programs via Memorandum of Understanding (MOU) with
universities from different nooks and corners of the world. Simultaneously, the
universities of Nepal themselves are trying their best to cater emerging educational needs
of Nepali students via a wide range of higher educational programs (Upadhyaya, 2018).
Apart from the growing reforms in education, provision for employment is also

being expanded in the country. Universities such as Kathmandu University are


https://lawcommission.gov.np/

15

progressing in the practices of internship, work-during-study & post-study work culture
(www.kusoed.np). Mechanisms to support youth entrepreneurs such as Youth & Small
Entrepreneur Self Employment fund (YSEF), Rural Self Reliance Fund, Economic
Rehabilitation Fund and Women Entrepreneurship Development Fund (Maharjan, 2018)
are equally active at present. Not only this, for the students who want to return, efforts of
reintegration are also carried out via instrument such as Directive for the Reintegration of
Returnees (Government of Nepal [GoN], 2022). Amid this too, the number of Nepali
students who aspire moving abroad is not declining, rather is sky rocketing! On the other
hand, the students who pop up the social media with remarks of ‘feeling helpless and
hopeless’ abroad (Milton, 2020). In the midst of this, the study is proposed. And the
study initiates with an argument that the motivation of Nepali students to emigrate is an
evolving discourse and reaching to the conclusion of, “This must have
attracted/distracted Nepali students for emigration” without entering deep into their lives
and personal narratives might be a superficial conclusion. Hence, the study concentrates
on exploring how the Nepali students who have emigrated got motivated to do so, and
what practices have they made/ are making for their retained stay in their host country
post/during graduation. For conducting the study, Japan and Austria are taken as research
sites.
Statement of Problem

Student migration, which is considered as a global phenomenon, comes out with a
number of opportunities. These opportunities include an exposure to diverse educational,
cultural, professional and economic culture (Tamang & Shrestha, 2021). As many

scholars including Tamang and Shrestha add, the opportunities the migrant students
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collect abroad, if utilized by the home country, can be of great benefit. However, the
problem that lies in the agenda of Nepali students’ emigration discourse is the lack of
motivation in returning post completion of under/post-graduation degrees. Not only this,
unwillingness of the students to stay in Nepal despite wider array of educational and
career opportunities is itself a big irony. And another irony that adds to Nepali students’
emigration discourse is the gap existing in exploration of how the Nepali students get
motivated to emigrate in different countries’ context. My acquaintance with some
migrant Nepali students and their families says that there is a sort of generalization on
why students get motivated to emigrate to different countries, how their aspiration to
extend their stay post/during study time is shaped, and what kind of practices do they
make to manifest their aspiration into reality. However, as an interpretivist researcher, |
believe that motivation and practices of Nepali students to emigrate must be navigated in
the subjective level rather than generalizing or comparing one from another. The same is
the praxis between theory and practice which | want to cover by exploring emigration
practices of Nepali students from the context of Japan and Australia.

I chose Japan and Australia as the research sites for my study. The primary
motive behind doing so is connected to the popularity the two countries are getting
among Nepali students at present. While Japan, a country in East Asia is rising as
dynamic region offering a blend of indigenous East Asian culture and western
educational intervention (Brotherhood, 2022), Australia is gaining popularity among
Nepali students for the career prospects, offers for temporary and permanent residency,
cultural inclusion and acceptance of English as a common means of communication

(Karki, 2023). Both the countries have their own features to attract the international
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students like the Nepalis. However, these countries possess certain limitations pertaining
to immigration, cultural setups and provisions for future prospects of aspirant Nepali
student immigrants.

While the Nepali students undergo tough funding procedures requiring huge
income source of sponsors from Nepal for Australia (Australian Government Department
of Home Affairs), Japanese universities offering education in relatively lower tuition fees
(Chowdury et al., 2022) attract the international students from countries like Nepal.
Despite the high tuition fees and cumbersome visa processing, Nepali students are not
refraining from applying as students to Australia. Rather, as Tamang and Shrestha (2021)
note, the number of Nepali students emigrating to Australia has ever been increasing. In
this context, | consider it crucial to understand what motivates the Nepali students to
emigrate to Australia despite the possible hurdles they find while attempting emigration.
Similarly, language barriers and lack of provisions for future prospects such as temporary
residence and permanent residence are often reported by the individuals who are in Japan
and are in my acquaintance. This enables me to explore the motivation of Nepali students
to emigrate and re-emigrate in Japan, and the practices they make to re-emigrate. And
since the study is possible to come up with newer insights on re-emigration motivation
and practices, | consider the study to be pertinent.

Rationale of the Study

The study concentrates on exploring the motivation and practices of Nepali
students to emigrate. And | consider the study to be pertinent since it is possible to add
insight on how the Nepali students in the two different, i.e. Japanese and Australian

contexts get motivated to emigrate and how they manifest their motivation into practices
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post/during their under/post- graduation studies. Since the focus of the study is to unveil
subjective narratives of Nepali migrant students, it can be a value addition to navigating
the relationship between diverse socio-economic dynamics and Nepali students’
migration. The knowledge contributed by the study might be fruitful in formulating
plans and executing them to cater emerging needs and motivation of Nepali students to
retain them, and also to encourage their return post higher degree. Apart from this, the
study can work out as a reference for the aspirants of studies in the agenda of Nepali
students’ migration.
Purpose of the Study
The study aims at exploring motivation and practices of Nepali students to
emigrate during/ post- graduation in the Japanese and Australian contexts.
Research Questions

The study is guided by the following research questions:

i How do the students in Japanese and Australian contexts narrate their

motivation to emigrate in the destination country?
ii. How do they get motivated to extend their stay during/post- graduation?
iii. How do the students articulate their emigration/ re-emigration practices?
Scope and Delimitations of the Study
The study, concentrated to explore emigration practices of Nepali migrant

students covers the geographical landscape of Japan and Australia, and the Nepali
students living there. The Nepali students on whose narratives the study revolves around
are those who have either re-emigrated post/during their under/post-graduation studies or

are making efforts to re-emigrate during their graduation studies.
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The study even considers some areas of delimitation. The research paradigm is
delimited to interpretivism while the research design is qualitative research design.
Similarly, the method of the study is concentrated to in-depth interview where open
ended and emerging questions are used. Even though the study covers the motivation of
the Nepali students to leave homeland as context setting, the major focus has been on
how they get motivated to emigrate, later retain their stay in Japan and Australia and the
practices they make to manifest their motivation to real life. Concurrently, the study
stands on the foundation of Maslow’s Hierarchy of Needs, which is its theoretical backup

for meaning making.
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CHAPTER Il

LITERATURE REVIEW

This chapter has depicted reviews of related literature from the national and

international publications.
Educational Opportunities in Nepal and Associated Shortcoming: An Instigator to
Student Migration

Nepal has made significant strides in improving educational opportunities but still
faces several challenges. In recent years, we can notice that the country has increased
access to education, with more schools and universities available for both urban and rural
settings. The constitution has guaranteed right to free secondary education as
fundamental right of Nepali citizens (Constitutional Assembly Secretariat [CAS], 2015).
This policy is adhered to by the government in its educational plans and practices
(MOEST, 2018). However, there are still noteworthy shortcomings. The government has
not given strong attention to the implementation of the policies (Gaire, 2021; Acharya,

2024).

According to World Bank (2023), challenges like inconsistent education quality at
basic and secondary levels, with learning outcomes varying by geography, school, and
individual/household characteristics; a considerable number of out-of-school children in
basic education and low transition to and retention in secondary schools, particularly for
disadvantaged children; and systemic constraints within the school sector persist.

Aligning with the similar notion, UNICEF Nepal (2022) has too stated that many Nepali
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schools do not meet the minimum standards as they offer a low-quality learning
environment.

Additionally, despite the growth of higher education institutions, they’ve not been
able to bear the demand of global education market, enhance the capacity of Nepalese
higher education research and innovation culture; fairness and the uniformity in teacher
selection and recruitment system; and development of national qualification framework
and credit transfer system (Baral, 2024). As such, the numbers and trends of Nepalese
young people leaving the country, which involves ignoring rather than aspiring to pursue
higher education within the country, are alarming (Gaulee & Bista, 2019) .

In summary, while Nepal has made commendable progress in expanding
educational access, we believe that significant barriers still impede many individuals
from reaching their full potential within the education system. Under such circumstances,
Nepal needs to develop and execute an education policy that makes private and public
sectors address the issues of home-school distance, medium of instruction, and the lack of
teacher diversity (Parajuli, 2023). These circumstances, as studies such as of Tamang and
Shrestha (2021) instigate Nepali students to fly in search of better educational
opportunities.

Why do Nepali Students Migrate?

There is the rising trend of student migration that has become a crucial issue in
the context of Nepal (Tamang & Shrestha, 2021). According to the Ministry of
Education, SCMoEST (2023), in the last fiscal year 112,593 Nepali students received
foreign study permits (NOCs) to pursue their education abroad and are heading to 66

different countries where among them about 80% have chosen to study in just five
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countries: Japan, Canada, Australia, UK and the USA. This has also been indicated by
MOoF (2023/24) as during the 1% 10 months of FY 2022/23, remittance inflows increased
by 23.4 percent partly due to the sharp increase in the number of out-migrants. The
migration of Nepali students to other countries stems from various academic economic
and social influences that has also been stated by BBA Scholar, Kathmandu College of
Management, Kathmandu, Nepal et al., (2024) as youth migration in Nepal as of 2023
remains a significant issue driven by limited employment opportunities, inadequate
access to quality education, political instability and socio-economic challenges.

Based on my experiences, universities renowned for their superior academic
resources, a wide array of courses and globally recognized degrees, many Nepali students
aim to enroll in institutions in the United States, Australia, United Kingdom (Tamang
2019). Also there persist another interesting truth of Nepalese students’ steep rise in
migration from Nepal to Japan, they do so despite the exorbitant cost, with each student
migrant usually paying 1.4 million Nepali rupees (USD 14,000) to a Japanese language
institute (JLI) in Japan through an international educational consultancy (IEC) in Nepal to
enter Japan on a student visa (Kharel, 2022). Another key reason is career aspirations,
including the desire for advanced study programs, training and research facilities
(Dhungel et al., 2013). Also, as indicated by Rai et al. (2024), in Nepal, Nepotism and
favoritism is prevalent on every sector so, the general individual having no any
connections get rejected and demotivated.

I’ve often found students seeking to experience more modern academic practices

and technology that their home institutions may not provide. With limited local resources,
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migration becomes a gateway to explore broader educational and career opportunities.
Economic factors are also crucial in this decision-making process.

Students are often attracted to the prospect of better salaries and career growth
abroad, hoping for increased financial stability that has also been cited by Aryal et al.
(2024) as the quality of education, diverse educational opportunities, and promising
career prospects emerge as key drivers of academic migration. Additionally, the
high rate of unemployment of the university graduates in the home country and the
unstable political situation could be the major push factors to migrate student to the
developed countries from the developing countries (Levie, 2007). Thus, concerns
regarding Nepal’s political unrest and lack of employment opportunities also drive
students for abroad study (Mahatara, 2024). This trend underscores both the limitations
within Nepal’s educational framework and the aspirations for enhanced socio-economic
mobility.

Problems Nepali Students Face Abroad

Nepali students studying abroad encounter various challenges such as finances,
cultural adjustments, the competitive job market and mental health issues as they venture
out from their home countries (Vaidhya et al., 2024) whether they are in English-
speaking or non- English-speaking countries. Echoed with the similar notion, Khanal and
Gaulee (2019) have also stated that pre-departure challenges, such as obtaining accurate
information, understanding the admission procedure, and preparing documents for visa
acquisition and post-departure challenges where international students face language
barriers, financial issues, and cultural adjustment when they are in the host countries

followed by uncertain future and paperwork are the major challenges post-study.
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Academic pressure, feelings of isolation and homesickness are prevalent among
Nepali students in these English-speaking countries (Kumar, 2023). Being away from
their families, I’ve often heard of many struggles to integrate into local communities
which can lead to mental health issues like anxiety and depression. Thus, perceived
stress, acculturative stress, relationship with advisor, and being single nonmarried
educational sojourners are determinants of the health-related issues of Nepalese students
abroad (Bhandari, 2024). Financial pressures also weigh heavily as many rely on part-

time jobs to support themselves while managing tuition costs.

Prior to my study, | had got the opportunity to converse with Nepali students, who
have been living abroad. Their narrations reflected that innon-English speaking countries,
such as those in Europe and Asia, Nepali students face additional challenges. Based on
our experiences, language barriers not only affect academic performance but also
complicate daily interactions. Cultural differences and a lack of support networks can
further intensify feelings of isolation. Moreover, finding part-time employment and
coping with the high cost of living in some regions can add to their financial burdens.
Ultimately, while studying abroad opens up many valuable opportunities, Nepali students
must navigate significant academic and personal challenges to adapt to their new

environments.

Why Don’t Nepali Students Want to Get Back After Studying Abroad?

The reluctance of Nepali students to their home country after studying abroad can
be linked to several key reasons. One of the main factors is the limited availability of
appealing career opportunities in Nepal (Bhattarai, 2011). Graduates from international

institutions often find better job prospects, higher salaries and more opportunities for
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career advancement overseas. Aligning with the similar notion, as stated by Upadhyay
(2023), the pulling factors like the developed infrastructure, developed social system,
transparent and public-focused public service and government as a guardian followed by
the good standard of living, the importance to both mental and physical health given by
the government was counted on one hand. While on the other hand, our experiences say
that the pushing factors like the lack of a competitive job market, particularly for highly
skilled professionals in Nepal, discourages many from coming back . Even the values of
foreign degrees and the existing political instabilities are the main push factors to

motivate students settle abroad (Tamang & Shrestha, 2021).

Many Nepali students also adjust to higher services. This adjustment can make it
difficult for them to return to the comparatively limited resources available in Nepal. This
has also been stated as the better-educated emigrants tend to go to the wealthier
countries” (OECD 2017; as cited in Abdullaeva, 2020) where they receive attractive
chances for self-realization, hence, become reluctant to return home. Additionally, there’s
a perception among Nepali graduates that there are fewer opportunities for professional
growth and limited research and development prospects in the local job market. As a
result, they may worry that their uncertainty in Nepal further contribute to students’

reluctance to come back, as they fear an unstable future.

In summary, while Nepali students initially go abroad with the aim of gaining an
education, many choose not to return due to attractive career opportunities, a higher

standard of living abroad and limited professional prospects back home.

Theoretical Underpinnings

The study concentrates on exploring the motivation and practices of Nepali
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students to emigrate during/ post-graduation Japanese and Australian contexts. And for
developing insights on the students’ motivation and practices, Maslow’s Hierarchy of

Needs has been employed as theoretical underpinning.

Figure 1.

Maslow’s Hierarchy of Needs
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(Maslow, 1943)

The notion of Hierarchy of Needs proposed by Abraham Maslow reflects in his
theory of human motivation. As stated by Maslow, the behavior and practices of human
beings are guided by the needs which they aspire to fulfill (Maslow, 1943 as cited in
Trivedi & Mehta, 2019). Additionally, Maslow puts that human needs start with
physiological needs which are supposed to be fulfilled for their survival (Maslow, 1943).
As soon as these needs are fulfilled/ parallel to the fulfilment of these needs, humans
move towards fulfilment of their psychological and self-esteem needs which include
belongingness, love and prestige of self-accomplishments. The human needs which keep
growing ultimately reach self-actualization which rests on the peak of the pyramid

conceptualized by Abraham Maslow. In the words of Maslow, humans get motivated to
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fulfill these needs and what they do or how they behave is the manifestation of their
motivation.

In the study, the concept of hierarchy of human has been considered as a
theoretical base for meaning making. | found the theory relatable to the study because it
can contribute to make subjective meaning on how the Nepali students emigrate to fulfill
their physiological, psychological, self- esteem needs and self-actualization needs.

Conceptual Framework

The proposed study has been carried out, guided by the conceptual framework
illustrated in graphic in Figure 2.

Figure 2.

Nepali Students’ Motivation and Practices to Emigrate

Socio- economic dynamics, Nepali students’ engagement in
motivating Nepali students to fly to navigating possibilities of attaining their
Japan and Australia aspiration in Japan and Australia

¥ . 2

Data generated via narratives collected through story telling

x* *

Practices the students make to extend Motivation of Nepali students to re-
their stay via re-emigration emigrate during/post-graduation

The study focused on exploring motivation and practices of Nepali students to
emigrate during/ post-graduation in Japanese and Australian contexts. Hence, the study
began with brainstorming on what aspirations the Nepali students have and why how they
get instigated/ tempted to leave Nepal and fly to Japan/ Australia for under/post- graduate

studies. Followed by the context from Nepal, the study moved towards navigating what
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dynamics contributed/ are contributing to their motivation to extend their stay in Japan/
Auwustralia during/post-graduation and what practices they make to make their aspiration a
reality. In this process, story telling was used within interview as research method while

data was collected in the form of narratives.
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CHAPTER Il

RESEARCH METHODOLOLY

This chapter illustrates my ontological, epistemological and axiological stance as
an interpretivist researcher along with the research design employed in the study.
Simultaneously, the method | adopted for collecting data from my research participants
and the procedure | followed in course of meaning making via interpretation of data are
disclosed by the chapter. Besides, the quality standards that are believed to have been
maintained by the study and the ethical considerations are also included in the chapter.

Philosophical Underpinnings

The major focus of the study is to explore the motivation and practices of Nepali
students to emigrate during/ post their graduation in Japanese and Australian contexts
respectively. The study stands on the philosophical foundation of interpretivism and
believes that every knowledge is guided by feelings and beliefs of the participants about
the world, and how it is understood (Denzin & Lincoln, 2005). In addition, aligning to
Saldana’s (2015) opinion, “If one of the primary goals of qualitative research is to
discover what is meant to be human, the researcher needs to understand the rich
diversities of human experiences” (p.4.), the study focused on exploring experiences of
migrant students pertaining to getting motivated, and making practices to emigrate.

Discussing on what motivates me to stand on the premises of interpretivism, I find
it pertinent to relate to my situatedness in the context where my educational and career

motivations are shaped by the socio- cultural, political, economic, ethnic, and gender
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values (Guba & Lincoln, 1994) by one way or the other. The same situatedness worked
as an epistemology for the construction of my knowledge that Nepali students’
motivation and practices relate to their contexts and the relationships within it where they
stand as relational beings (Gergen, 2009). This knowledge enabled me to perceive
emigration motivation and practices as subjective discourse, and hence the same
discourse of subjectivity have directed the philosophical considerations for my study
along with the research design, collection, interpretation of data, quality standard and
ethical considerations that | applied in my study.
My Ontological Stance

Having grown up in context where my personal, professional and academic
motivations were shaped by the socio-cultural attributes, | agree with Guba and Lincoln
(1994) who state that an individual’s knowledge is contributed by of socio- cultural,
political, economic, ethnic, and gender values of his/her contexts. And if | talk about
student’s migration discourse, it wouldn’t be unjustifiable that the Nepali students, who
come from culturally diverse Nepal (Gautam & Poudel, 2022) might have constructed
multiple realities (Scotland, 2012) on emigration motivation & practices since the
purpose and scope of emigration they see and interpret might be subjectively different
(Amzat et al., 2015). The same subjectivity guided me in shaping my ontological
existence of knowledge which | believe, have applied in emigration practices of the
migrant Nepali students.
My Epistemological Stance

Believing, with Max Weber,

that man is an animal suspended in webs of significance he himself has spun,
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I take culture to be those webs, and the analysis of it to be therefore
not an experimental science in search of law
but an interpretive one in search of meaning.

- (Geertz, 1973 as cited in Yarrow, 2006)

I allude to Max Weber above as | believe that that knowledge, which is multiple
and varied can emerge out of our engagement with realities in different contexts (Geertz,
1973 as cited in Yarrow, 2006). And | have fostered this belief, lining up with Saldana
(2015) who states that the theory of knowledge construction, which he has termed
epistemology takes place with respect to an individual’s worldview and how he perceives
and interprets it.

My study aimed to explore emigration motivation and practices of Nepali students
from Japanese and Australian contexts. The knowledge of the students on emigration
motivation and practices, echoing in Levers (2013) is all about their experiences. And |
believed that these students’ emigration journey can be explored by interpreting their
experiences and stories from their world (Billsberry, 2009) which was my epistemology
to knowledge construction. Adopting qualitative inquiry as research methodology, |
explored the students’ stories (Creswell, 2008) so as to generate understanding and
insights (Saldana, 2013) on how they get motivated to emigrate and what practices do
they make to manifest their motivation into action.

My Axiological Stance

Discussing on axiological discourse in study, Litchman (2010) mentions that no

research is exception to being guided by the philosophical standard of values and

judgement of the researcher. Agreeing with the statement, | admit that the research has
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incorporated my values of being a Nepali student and dreaming of pursuing better
educational and career opportunities. As an interpretivist researcher, however, |
considered it my prime duty to include the values my research participants express either
verbally or through their action (Connelly & Clandinin, 1990) during my research
journey.

In my study, | have looked back to my journey during my undergraduate days, as
eliminating my personal experiences, which Thomspon (1990) considers to be
indispensably linked to the act of meaning making, is impossible. However, the stories
of my research participants, their beliefs and how they think are kept in center in this
study (Richards, 2003). Furthermore, aligning with Saldana (2013), | have equally
valued the diversity in my research participants’ perspectives as | believe that
perspectives are relative, and are shaped by the contexts to which the participants belong.
At the same time, since this is an academic researcher, | have tried my best to avoid any
sort of plagiarism since it forms my core value as a researcher.

My Research Paradigm: Interpretivism
While the philosophical underpinning is crucial for giving shape to research
methodology and the outcome of the research (Kinchloe & Berry, 2004), research
paradigm provides foundation to the researcher standing on which he/ she develops a
perspective on what the research is about and how it is to be conducted (Willis, 2007).
This study concentrated on exploring re/emigration motivation and practices of Nepali
students from Japanese and Australian contexts. And since | believe the emigration

motivation and practices of students to be entrenched to their own perspective, views,
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background and practices (Yanow & Schwarts-Shea, 2011), | considered looking into
their lives through the lens of interpretivism.

I considered interpretivism to be relevant to this study since | believe that the
knowledge of students about emigration and their motivation & practices to emigrated
are socially constructed (Saldana, 2011) and is subjective in nature. Additionally, as
interpretivism as a research paradigm allowed me to sneak into the students’ emigration
practices with “a series of individual eyes” (McQueen, 2002, p.16 as cited in Thanh &
Thanh, 2015), | found the paradigm to be of practical significance in my study.

My Research Design: Exploratory Research Design

In the words of Creswell and Plano (2007), research design deals with the
techniques a researcher applies in collecting, analyzing, interpreting and reporting data
and publishing the report. Grey (2014) presents it as a blueprint of research since it
addresses the questions starting with the method/s to be used for collecting data, to why
to choose the particular method/s and ultimately to how the data is to be analyzed so for
answering research question/s. This study stands on the philosophical foundations of
interpretivism while for which exploratory research design was employed. Exploratory
research design, which is basically used under qualitive research approach is considered
valuable to find out ‘what is happening; to seek new insights; to ask questions and to
assess phenomenon in a new light” (Saunders et al., 2009 p. 139). Since its flexible nature
allowed me to dive in depth to the students’ experience even allowed the participants to
open up with open-ended questions (Olawale et al., 2023), | found it relevant to my

study.
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Hence, the procedures in which | engaged for collecting data and generating
meaning out of the collected data are directly connected to the exploratory research
design.

Selection of Participants and Research Site

Regarding the selection of participants, twelve students (six each from Japanese
and Australian contexts) are selected using purposive sampling. | consider purposive
sampling to work well in the proposed research since this sampling method allows me to
assess migrant Nepali students who are known to the agenda of emigration motivation,
and are willing to participate in the study based on their knowledge and experience
(Bernard, 2002; Lewis & Sheppard, 2006 as cited in Tongco, 2007). Similarly, since my
research agenda focused on ‘what narratives do the migrant students have in relation to
emigration motivation and practices’ and since the focus of my research agenda gave me
the flexibility to engage with participants between 10 to 20 (Creswell & Creswell, 2018),
I explored the experiences of 12 participants. Selecting 12 participants for conducting the
study was also encouraged by my positionality as an interpretivist researcher where ‘“in-
depth” and ‘insight’ information from participants is more crucial than number of
participants by statistics (Thanh & Thanh (2015). The study considered diverse socio-
cultural demographics of the participants including their ethnicity, gender, age and
marital status. However, the students who are pursuing/ have completed their graduation
study and are willing to get back to Nepal were not addressed by the study.

Participant Coding

To safeguard the anonymity of participants and improve the clarity of data presentation,
participants were assigned unique codes instead of their real names in this study. This
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coding system ensured participant confidentiality while allowing for clear and systematic
references throughout the research process. The codes were structured based on the

respective countries and participant numbers, as detailed below:
« Japan, Participant 1 - JP-P1
« Japan, Participant 2 - JP-P2
o Japan, Participant 3— JP-P3
o Japan, Participant 4 — JP-P4
e Japan, Participant 5— JP-P5
« Japan, Participant 6 — JP-P6
e Australia, Participant 1- AUS-P1
o Australia, Participant 2— AUS-P2
e Australia, Participant 3— AUS-P3
o Australia, Participant 4- AUS-P4
e Australia, Participant 5- AUS-P5
e Australia, Participant 6— AUS-P6

Data Collection Method

The study employed one-to-one in-depth interviews as primary methods of data
collection. In-depth interviews were carried out in multiple sittings with each of the
participants. Real time meeting settings such as Zoom, Google Meet and MS Teams
along with social media-based communication forums such as Facebook Messenger,

Viber and WhatsApp were used as per need for interactions.
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In the process of data collection, | was involved in assembling experiences of my
participants through inquiry (Clandinin & Huber, 2014). The first sitting in this process
focused on orienting my participants about the purpose of this study and procedure. In
this phase, | also familiarized them with my positionality and intentionality. Moving
forward, we (me and my participants) got involved in the discursive process in order to
explore knowledge about emigration, its motivation and practices. I used interview
guideline as guiding tool for this inquiry, while open ended and emergent questions were
used so that | could position myself from being an outsider to an insider in their lives and
excavate the twist and turns of their lives (Clandinin &Huber, 2014) in relation to re/
emigration.

Towards Meaning Making

Narratives that were collected via virtual electronic media were recorded in
different individual folders. The process of recording was followed by processes of
transcription and translation. Once the data (that was basically be collected in Nepali)
were translated, it was sent to the participants for proof reading, and to make sure that the
translation has not violated their voices. Followed by proofreading, identifying pattern in
the narratives was made. Themes were generated based on research questions, data
obtained, and theoretical underpinnings. Obtained data was presented under the themes,
and analyzed with backing of relevant literature, researcher’s positionality and theoretical
underpinning, i.e Maslow’s Hierarchy of Needs. In this entire process, the major focus
was on maintaining subjectivity of participants’ experiences while these processes will be

carried out in manual form so that the essence of human emotion is not violated.
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Quality Standards

Since the study carries qualitative essence, credibility becomes the prime standard
to maintain the study’s quality. To maintain credibility, the study has considered
temporality, sociality, and place (Clandinin & Connelly, 2004) in the process of data
collection and interpretation. Apart from this, rich description of interactional scenario
with participation will also be made, which, | believe, has enriched credibility of the
study. Apart from the aforementioned, the study considered quality standard framework
prescribed by IOM-Nepal and Migration School. The ‘howness’ of temporality, sociality
and place are mentioned below: -
Temporality

Alluding to Wordsworth, Parida (2019) mentions that a child is the father of a
man. In Wordsworth’s words, | find the sense that experiences an individual shares are
shaped by what he/ she has gone through. And, to reach to the depth of the experiences
of the participants it is essential for the interpretivist researcher to be aware that events
the participants narrate are always in a temporal transition (Connelly & Clandinin, 2006).
To extract the students’ real experiences amid this transition, | engaged with them and for
extracting their real experiences amid this transition, | engaged with them for multiple
times so that | can better understand how their motivation and practices to emigrate are
shaped by their past, present and future aspirations (Clandinin & Huber, 2014). Doing
this, as Maggetti et al. (2013) hint, has enriched the credibility of my research since some

experiences which might remain concealed could come out in the attempts that follow.
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Sociality

Relating to sociality, Clandinin and Huber (2010) mention that experiences of an
individual are embedded in interpersonal and relational stance, and their interactions in
their society (Clandinin & Huber, 2010). My research, hence, has employed the feelings,
desires, hopes and obligations of my research participants. Similarly, my sociality has
also considered the existing condition and the environment in which | collected the
narratives. | tried my best to collect their narratives in the atmosphere (including mode
of communication and time). Also, | developed a good rapport with the students so that,
as Connelly and Clandinin (2006) mention, it became easy for both of us to share our
deep feelings, hope, emotions and moral identity and thereby contributing to enriching
the quality of my study.
Place

I believe that place can trigger our recollection and take us to our memories and
experiences. The contribution of place as concrete sites and boundaries in research is for
reinforcing temporality and sociality of the participants’ stories and experiences
(Clandinin & Huber, 2010). In my study, hence, | have kept into consideration the
influence of place in shaping ontology and epistemology of the students. I tried my best
to be flexible with the virtual platform used for data collection process and considered the
employment of place while collecting and analysing data.

Ethical Considerations

Ethics is “a set of personal and professional principles for intrapersonal action and

interpersonal conduct, rooted in obligatory codes and individual value attitude and belief

system” (Saldana, 2015, p.195). | perceive ethics to be considered in terms of lifelong
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obligation, while it implies to all those who are touched by/ contribute to the conduction
of this research.

I informed my participants about this study and its significance along with the
purpose and procedure of the research. | took consent of the participants to use their
narratives as data of my research. | have not used collected opinions for any other
purpose except this research project.

| consider our society’s embeddedness in ethical norms and values which are
manifested as principles for individual and interpersonal conduct, obligatory codes,
individual values, attitude and belief system (Saldana, 2015). And since my stance as an
academic researcher is relational to the social phenomenon of migration, | considered it
crucial to abide by ethical notions of human dignity, confidentiality, freedom to
participate, and personal-socio-cultural sensitivity. Apart from this, maintaining academic
integrity by maintaining originality in writing and not involving in any sort of plagiarism
is another ethical notion which I will abide by. Additionally, I have adhered to ethical

consideration as defined by IOM- Nepal and Migration School.
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CHAPTER IV

PRESENTATION OF DATA & DISCUSSION

This chapter responds to the research questions | have set for the study. Beginning
with the answer to how the Nepali students narrate their motivation to emigrate to Japan
and Australia, it goes on uncovering how they get motivated to extend their stay during/
post- graduation and what emigration/re-emigration practices they make for the
extension.

Flying to Live the Dream: Motivation to Leave Nepal

The first research question concentrated to unravel how the Nepali graduates in
Australian and Japanese contexts got motivated to fly abroad. The responses of the
emigrant students indicated in a nutshell that their primary motto of emigrating was to live
their dreams- even though the dreams they had seen were subjectively unique. When asked
about what ignited the thought of moving to Japan for higher education, JP-P1 narrated-

I had pursued master’s in arts (English) while in Nepal. And | had been working as

a Secondary level schoolteacher at an institutional school in Biratnagar. Things

were okay till 1 got married. But as | got married and had a child, | realized that

the salary I had been receiving was hardly enough for me to survive- let alone fulfill

needs and wants of my family. | switched from Biratnagar to Kathmandu in 2015

and worked as a school coordinator for about two years. But as | realized that |

was not able to save enough, | thought of flying abroad! (JP- P1, Personal

Communication)
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Breaking the pause, | added with the question of how JP-P1 connected saving and
migrating to Japan as student. | also asked him why he moved to Japan to pursue master’s
in business administration (MBA) instead of some other countries and some other courses.
He added,

Actually, I wanted to go to Australia. But since acquiring student visa in Australia

required rigorous banking documentation and strong income sources, | opted to

move to Japan. This is because | need not go through processes such as getting
student loan approved from bank and showing income source in hundreds of
thousands! And yes, my primary motive at that time was to work rather than to
study. I wanted to work for at least ten years (I am 36 years now) and save money.

Saving money could provide me with a more comfortable life. Also, | could bring

my wife and children to Japan. MBA was easy to get enrolled into. Hence, | chose

MBA and decided to fly to Japan. (JP- P1, Personal Communication)

JP- P1’s remarks hinted to me that he had considered student visa to Japan as
steppingstone to enjoying comfortable life. And the same motivation allowed him switch
from humanities to Management stream. | further asked him if he wanted to get back to
country to which his answer was, ‘No’! Also, | asked him how has he been managing to
stay for so long in Japan, and his emigration-related responses are presented in the section
that follows this theme.

JP-P2, a girl of 28 was my second participant. When asked about her motivation to
move to Japan at the age of 20, she reported-

My mama (maternal uncle) had moved to Japan after completing his bachelor’s

degree in Nepal. All our relatives could see that he had made good progress. Hence,
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I got motivated to move. Secondly, as the first child of the family with no father, it
was my responsibility to take care of my younger sibling. Staying in Nepal, | could
hardly make it possible. Hence, | thought that | must move. | wanted to go right
after completing my secondary level education (10+2). However, since we didn’t
have money then, | couldn’t go. After two years (I had completed my 10 +2 at the
age of eighteen), we sold a small plot of our land and with that money, | came here.

(JP- P2, Personal Communication)

| posted the same question of how she connected the student visa approach to raising

family’s status which I had posted to JP-P1. She replied,

Who comes to Japan to study, hahahaha! I could work part time and make money.
Yes, | could do that in Nepal too! But there is very less provision of part time job
in Nepal. Here, | could work till 12 midnight. And yes, even if | packed the sausages,
nobody would see or know what | am doing! | could focus on earning and making
savings! Do you think we can do that in Nepal? | don’t think so! (JP- P2, Personal
Communication)

I had a number of questions rumbling in my mind. When she reported of lack of

flexible working hours in Nepal, | recounted my undergraduate days and the desperation |

also had to move abroad rather than working from 11-5 and withdrawing salary that

could h

stick to

ardly help me pay my tuition fees and use transportation. However, since | had to

my values of remaining unaffected by the participant’s thoughts and emotions, |

controlled myself and moved on with other questions which are unraveled in the latter

themes.
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JP-P3 was my third participant. A lady aged 48 from the Thakali® community of
Nepal, she had strong family and social status. She reported that she had moved to Japan
after staying in the USA for six years. When asked about what made her switch from the
USA to Nepal and to Japan again, she mentioned,

The first motive of moving to Japan was to complete master’s in Teaching English

to Speaker of Other Language (TESOL). | had applied to XYZ university and

luckily got scholarship there. Scholarship was a matter of pride to me. Secondly,
the university adhered to the Buddhist philosophy, and | also adhered to the same.

Hence, | came back to Nepal from the USA after getting notified about the

scholarship and flew to Japan without thinking twice. And if you ask about why |

didn’t return permanently, there is another story.... (JP-P3, Personal

Communication)

JP-P4, a mother of two children (37) who is living with her husband in Japan has
recently completed master’s in education (MEd) from ABC university, and has bagged
gold medal among female students there. Fascinated by the changing paradigm and
practices in education in Nepal, she is volunteering in five different schools of Nepal at
present but is not willing to get back and work here permanently. When requested to
recount her motivation to go to Japan, she noted-

I had moved to Japan in 2017 in spouse visa because my husband had been

pursuing master’s in engineering there. We had got married in an understanding

that he would be moving back (he had come for our marriage in fifteen days

leave) and make approaches for my spouse visa. So as soon as he went, | started

L An indigenous community of Nepal
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taking Japanese language classes, and then I moved in spouse visa. In a nutshell,
we didn’t want to live separately! And our parents also wanted us to settle abroad
since it would be a matter of pride for them! (JP- P4, Personal Communication)
My fifth participant from Japan (JP- P5) was a boy of 22 from Bajhang, Nepal.
He completed his secondary level education (10+2) in Science Stream from ZZZ School
of Sciences, Kathmandu and then moved to Japan. While in Nepal, he had studied in full
scholarship and in Japan, he is pursuing Diploma in Automobile Engineering. However,
he mentioned that he was an aspirant of aeronautical engineering and had been brilliant at
studies. | was surprised by this and asked him why he opted to move to Japan to do
Diploma in Automobile Engineering if he was passionate about aeronautical engineering.
Taking a deep long breathe, he narrated-
Let me say, moving to Japan was not a choice. | am not from a financially strong
family. And no matter how hard I tried; | could hardly get a full scholarship to
study aeronautical engineering. Okay, let’s imagine | get it! But how do I earn
and take care of my family if | give my entire time to studies only! This program is
relatively easier to complete as | don’t have to make rigorous effort. And Japan
was financially more feasible to me. | came on loan of course, but it was not as
expensive as going to New Zealand. And | couldn’t wait for the USA (you may
know USA student visa processing takes too long). This was the best for me, and |
think I am doing well! (JP- P5, Personal Communication)
JP-P5 narrated his journey smilingly but | felt like he was hiding a big pain inside.
His narration strongly suggested that he had prioritized the family’s needs and dream

over his personal dream. During our conversation, he mentioned that he doesn’t want to
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go back to Nepal. His intentions to extend his stay are mentioned in the section that
follows this theme- based narration.

The last participant from Japan (JP- P6) was a man of 45 who is currently
working as a chef in Nepali restaurant. He had stepped into the Japanese land in the year
2006, and was determined that Japan would make his and his family’s dream true. As |
asked him why he wanted to go to Japan despite having a good career prospect in Nepal
(he was an operation manager at reputed financial institution then), he articulated-

Actually, | thought Japan could give me what | could hardly get in Nepal. The

insurgency in Nepal had left us (me and my family) in a great despair. After my

elder brother (he is colonel in Nepal army now) got seriously injured in conflict in

2005, my family’s expectations on me grew. Actually, | wanted to come to Japan

and establish myself. Honestly speaking, | wanted to be a trend setter for my

nieces and nephews. And one more thing, if any son of a family would move to

Japan, then, the family would be trusted by the community! Coming to Japan was

rare then! Hence, | decided to come as a student, but my primary motto was far

beyond remaining as student! | wanted to work, earn, study and run a business in
long run! (JP- P6, Personal Communication)

Amalgamating the narrations of the six participants, | could understand that Japan
was chosen as destination country because of its flexible immigration policy (Kharel,
2022), scholarship opportunities, job opportunities, standard living environment and the
quality of education offered by Japanese education system (Al Mamum, 2023). However,
there was subjectivity concerning how the six participants got motivated to move to

Japan and how they moved. The motivational forces relating to quality education, higher
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standard of living, job opportunity and better career prospect were feelable in the case of
students who had emigrated to Australia as well, and their stories relating to how they got
motivated to go to Australia are articulated below.

AUS- P1 (M, 36), a graduate in English Language Education from Kathmandu
University moved to Australia in the year 2018. However, he didn’t move to Australia
alone. He had moved along with AUS- P2 (F, 33). Since AUS- P1 and AUS- P2 are
spouses, and since they were comfortable narrating their journey to Australia together,
they were interviewed in the same forum via Facebook messenger. To my question,
“Why did you decide to leave Nepal and go to Australia?”, firstly AUS-P2 spoke-

I was working as a coordinator for bachelor’s in hospitality management (BHM)

program prior to my flight to Australia. | was paid well, and we could probably

have a good life together in Nepal. However, when we decided to marry, it
appeared as a lightening and thunder to our family. | am Brahmin and he (AUS-

P1) belongs to Rai community. We convinced our parents, but I could feel that my

parents wanted us to settle abroad so that we (me, my husband and my parents)

would not have to face the social criticisms like “falanoko chhori ta Rai sanga
gaichhe (his daughter got married to a Rai!)”. This was the basic reason that we
opted to move to Australia. (AUS- P2, Personal Communication)
While AUS-P2 had been speaking, AUS-P1 was nodding head in yes. In between, he also
added that they wanted to stay far from the social stigmas, and this was the only reason
they opted to migrate. As soon as AUS-P2 concluded, | posted two questions concerning
why Australia and how would their emigration help them fight the stigma? AUS-P1

responded to this in the following manner-
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We have seen, when the people move abroad normally people don’t bother about
their personal lives. Maybe this is because they are ready to accept that in
western context, inter-caste and inter-racial marriages are normal. Secondly,
when we are far from society, our parents are less taunted about our personal
relationships (we don’t meet the relatives very often, isn’t it?). Hence, we thought
it would be wise to move rather than to struggle in Nepal! And about why
Australia, we were aware of the provisions for spouse visa (commonly called
dependent visa), Post Study Work (PSW) opportunities, permanent residence visa
and the language issues. We both prepared for student visa- firstly because we
were planning that if one of us doesn’t get the student visa, we would be applying
as the dependent of the other. And secondly, we both aimed to study. Hence, she
applied for a master’s in educational leadership at La Trobe University, and |
applied for a master’s in applied linguistics at the same university. At first, her
visa was rejected, and we had thought that she would be applying as my spouse,
but as she reapplied visa after showing career prospects in educational
leadership in Nepal, she also got the student visa. (AUS- P1, Personal
Communication)

AUS-P3 (35, F) is a registered nurse in the intensive care unit at ABC hospital,
Brisbane. She had moved to Australia in the year 2008 right after completion of PCL in
nursing from Phulchowki Nursing Campus, Kavre. When asked what ignited her motive
of moving to Australia in 2008, she mentioned,

Student visa process for Australia in 2008 was easy. | did not need to show ample

income source, and this attracted me towards the country. Most importantly, there
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was greater prospect of nursing post completion of bachelor’s degree here in

Australia. | must say, still there is a strong prospect of nursing here. Our

remuneration and facilities are attractive. Also, when we completed the

bachelor’s degree then, our way to permanent residence opened. On top of these,
if | could raise my status, my younger siblings could also come here, and we
could work together. | think this has worked because almost all our family
members are here in Australia now. While I am permanently residing, my younger
brother is on a post study work (PSW) visa. My dad and mom are living
comfortably because | earn well and can contribute. Not only this, but my
children are also enjoying facilities in education, health and other areas which
are not possible there in Nepal. | anticipated this then in 2008 and the same
anticipation enabled me to move. (AUS- P3, Personal Communication)

AUS- P4 (19, M) took a flight to Australia last year only. Currently, he is
pursuing bachelor’s in hospitality management (BHM) and seems happy with his
decision of moving to Australia. | posted the same question, “Why did you decide to shift
to Australia?”. He responded,

My relatives mostly live abroad. So, | had made my mind of not staying in Nepal

right from my high school days. | was frustrated with theory-based education and

struggles for employment opportunities. | think money matters at this age. But |

did not see such opportunities in Nepal. If I do the job which I am doing here

(uber service) in Nepal, my friends and relatives laugh at me. Here, | earn as

hard as | can work. And this motivated me. Nobody cares about others here. | can

live my life! This really fascinated me. Maybe I could get similar freedom in
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countries like Canada and USA too, but the visa processing here was relatively
easier as | was not seeking scholarships, and my parents were willing to invest in
my education. | think everything worked well and | am here now! (AUS- P4,
Personal Communication)

Just like AUS- P1 and AUS- P2, AUS- P5 (31 M) and AUS- P6 (29 F) are

spouses. AUS- P5 is a physiotherapist who was working in Nepal Military Hospital,

Kathmandu. AUS- P6 held a master’s degree in Rural Development from Tribhuvan

University prior to getting enrolled for master’s in social work (MSW) in Australia. The

couple connected their story of shifting to Australia as a coping mechanism to extreme

family and social expectations. AUS- P6 recounted her days during 2022 in the following

way:

We got married in April 2022. And right after that, | felt like my life changed. |
was expected to stick to the roles and responsibilities of a traditional daughter-in-
law, which was next to impossible for me. I worked in an NGO and was required
to travel frequently. But this schedule was not entertained by the family. Not only
this, but I could also hardly manage to have lot of family gatherings, take day
offs, wake up at five in the morning and do all household chores because of my
professional obligations. At first, | tried to make my in-laws understand that | was
not skipping these things intentionally, but it didn’t work. We managed house-
help to manage the chores, but my in-laws were not okay with this. Slowly, |
started getting anxious because the expectations were getting extreme. And as |
was detected with depression, we opted to leave the house! (AUS- P6, Personal

Communication)
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As soon as AUS- P6 mentioned that they wanted to leave the house, AUS-P5
complemented,
Really, I still don’t understand why | was condemned right after my marriage with
her! I was earning well and had always been acknowledged. But after marriage,
my parents started treating me in a very different manner. We were expected not
to spend time together because my mother thought our neighbors would laugh at
us! There were many issues as such. Firstly, | tried to counsel our parents. It
didn’t work. And when she (AUS- P6) was detected with depression, | openly
confronted the atmosphere. | even stated that we’d better shift a little farther and
visit the house occasionally. Our parents were not okay with this either! For
them, the only son leaving the house would be the biggest matter of shame!
Rather, they would be happy if we moved abroad. | resigned from my job (I had
recently got promoted as major in my service), she took International English
Language Testing System (IELTS) examination, we ran here and there in search
of consultancy and finally got here in 2024 January. Now, we are living our life
here and we are happy! (AUS- P5, Personal Communication)
The narrations of the twelve participants denoted that migrants from Nepal to
Japan and Australia are driven by different motivations. As Mahatara (2024) reports, the
twelve individuals were motivated to migrate with the anticipation of personal and
professional advancements, better employment opportunities, and fruitful career
prospects. However, all these motivations didn’t work equally in the case of the twelve
participants. The motivational dreams of the twelve participants are discussed within the

following subthemes:
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Financial Upliftment and Secured Personal/ Familial Standard
Handsome earnings and financial upliftment (Tamang & Shrestha, 2021) was the
motivation that played role in migration of almost all the participants. However, these
motivations worked very differently in the case of the participants. While participants
like JP-P2 and JP-P5 considered that they could earn enough to fulfill the basic needs of
the family by moving to Japan, JP-P1 thought of raising the financial standard above
fulfilment of basic needs, and for attainment of more comfortable life. Similarly, AUS-
P4, who belonged to financially well-off family regarded his emigration to Australia to be
beneficial in fulfilling his personal wants and emerging needs rather than the needs of his
family. These narrations enabled me to learn that economic conditions of family play
strong role in determining migration tendency of the students (Joshi & Dahal, 2024)
along with the countries they choose to migrate to.
Search for Better Career Prospects

Out of the twelve participants, more than five participants believed that they had
opted to migrate to Japan and Australia because they were not sure about career in Nepal.
As the study of Karki (2023) showcases, the participants such as JP-P1, JP- P2, JP- P5,
JP- P6, AUS- P3 considered flexible working environment as a driving force to migrate
as students. The lack of work opportunities which were reported by the participants have,
in fact, instigated many Nepali youths to move abroad. When the youths start growing
up, they don’t limit themselves to fulfilling their personal dreams; rather are equally
obliged by social and cultural norms to support their families (Basnet et al, 2023). This
catalyzes youths’ dreams of finding better career prospects so that they, along with their

family, gets well settled. However, since the youths such as P-P1, JP- P2, JP- P5, JP- P6,



52

AUS- P3 struggle to envision career in the home country (Tamang & Shrestha, 2021),
they either choose to seek work opportunities in the golf countries (Paudel & Pyakurel,
2018) or prepare student visa to countries such as Japan and Australia as stepping stone
to having fruitful career opportunities. Since migrating as students provided the students
with the opportunity to earn while learning (Sharma et al., 2020), migrating was
considered better than waiting for better career in Nepal.
Quest of Personal Freedom
Pursuit of personal freedom is another motivation that enabled students such as AUS- P1,
AUS- P2, AUS- P4, AUS- P5 & AUS- P6 to migrate to Australia. The participants hinted
that they had been frustrated by the social taboos and restrictions. Social discrimination in
the pretext of caste and gender (Khanal, 2018) was a compelling force that pushed the
students out of the country. By moving to countries such as Japan and Australia AUS-
P1, AUS- P2, AUS- P4, AUS- P5 & AUS- P6 wanted to enjoy the dream of living a free
yet quality life (Karki, 2023).
Motivation to Extend Stay

The second research question that guided the study was related to how the Nepali
students in Japanese and Australian contexts get motivated to extend their stay
during/post-graduation. The following themes, hence, present the motivation of the
students to re-emigrate.
Secured Career, Secure Life
The first reason for which the Nepali students didn’t want to get back to the country was

better career prospect and a secure life they had seen in Japan and Australia. AUS-P3
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mentioned about the career prospect in Australia post her bachelor’s in nursing in the

following manner-
As soon as | completed my bachelor’s in nursing (BN), | could apply as registered
nurse. And not only this, if I complete my master’s degree here, | will be getting
better work opportunities. Along with the work, I will be enjoying attractive
facilities that will be provided by the government. This is the reason | didn’t want
to go back to Nepal. And yes, | don’t want to go back because there is no security
for nurses like us. (AUS-P3, Personal Communication)

Similar to AUS-P3, JP- P5 also stressed on better opportunities for career and a better

future in Japanese context. He stated,
I am doing diploma in automobile engineering. But | know that this subject will
pay me off. | have already started working part time, and as soon as | complete
my studies, | will be eligible to work in bigger companies. Here | don’t have to get
recommendations from this and that person for job! Not only this, if | perform
well, I will be enjoying insurance and other facilities from my company. | have to
work hard, of course! But at least | will be getting a good life here! Why would |
want to go back to Nepal where an employee even doesn’t get insured? And while
the country itself is suffering from political ups and downs, how can | guarantee
that I will be paid off for my hard work? (JP-P5, Personal Communication)

JP-P1 discussed of security his family will be enjoying along with him. He mentioned,
I don’t want to get back. Rather, | want my children to have more comfortable life
here. I don’t know if you are aware of this, but the Nepali people like us can even

enjoy accommodation facilities here. We get insurance service. And my children
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can get quality education in government schools. | won’t have to stress a lot

about huge fees. Not only this, if | struggle today in Japan, my entire family will

have a more secure future. (JP-P1, Personal Communication)

JP-P2 had a different version of career prospect and secure future. As she had
been running a chain of restaurants in Japan, she mentioned that Japan could be a fertile
land for Thakali Bhansa Ghar 2since the international community living in Japan is fond
of the Thakali Cuisine. She articulated her motivation in the following manner

If I open a Thakali restaurant in Nepal, my primary customers will be Nepali

people. But here, | can take my cuisine to people from different nooks and corners

of the world. Not only this, but I can also even let them know how rich we Thakali
people are in culture. | love my country of course! But my intention behind not
returning to Nepal is to take my cultural identity to different parts of the world.

I could feel that the articulation of JP-P2 was different from that of other
participants. While AUS-P3 and JP-P1 related the career and secure future to their
personal and family lives, JP-P2 expressed of raising cultural identity of her community.
This articulation enabled me to understand that security is not perceived as individual’s
financial discourse; rather it relates to the discourse of an individual’s and community’s
cultural identity.

JP-P4 had come to Japan in spouse visa and had later got enrolled in Hosei
University. After completing master’s degree, she has been working in a school that

offers Nepali curriculum to the emigrants’ children living in Japan. | had met her in

2 Thakali restaurants
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Nepal, and when we conversed, she had been preparing to get back to Japan. She

expressed of career prospect in the following manner:
Of course, | am working in a Nepali school here! But | see that this is better than
working in a Nepali school in Nepal. Firstly, teachers are not treated as inferior
beings as they are done in Nepal. Secondly, since the number of Non-Resident
Nepalis is increasing in Japan, and since the parents want their children to get
entrenched to Nepali roots, | see better future of Nepali schools here in Nepal.
And yes, of course these schools pay me well! My children are getting world class
facilities. The number of Nepali professionals having Nepali curriculum’s
orientation and pedagogical competence is minimal in Japan. And if | can
strengthen my competency in this scenario, | can rise as a hero... hahahaha! (JP-
P4, Personal Communication)

Better career prospect as motivation to pursue post-graduate diploma after completing

bachelor’s degree was narrated by AUS-P6 as well. He shared his motivation in the

following manner: -
I see life here in Australia! The very first thing that motivates me is post-study
work. And after some years, | will be getting temporary residence visa. And if |
extend my stay here in Australia by one way or the other, | will be getting
permanent residence visa (PR). Along with visa comes opportunities for work and
facilities for life. I don’t have to worry of who will take care of me in my old age.
Not only this, if I do well in my studies, | will get platform to work in international
companies. Isn’t it attractive? | won’t lie, madam! | had left Nepal saying that |

would never return, and | won’t!
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From the stories of the participants above, it could be understood that they were
fascinated by work opportunities and the Japanese and Australian state’s schemes to
safeguard its people in their latter age. As the study of Joshi (2022) suggests, Nepali
students who completed/ are pursuing graduation in Australian and Japanese contexts
didn’t want to get back since they were not happy with unstable economy, uncertain
future, and lack of employment opportunities in Nepal. Reflecting in the narration of JP-
P4, the lack of prestige of their career choice in Nepal (Baral et al., 2024) which
contrasted to the reputation offered by Japanese society was a motivation to not return to
Nepal despite working with a Nepali subject matter. Since improved facilities for its
residents, higher standards of living and expanded exposure to work and study (Tamang
& Shrestha) prevailed in countries like Japan and Australia, students like the
aforementioned preferred to extend their stay rather than getting back. However, this is
not the only reason for the Nepali students to stay back in Japan or Australia. Personal
space and freedom, and organized socio-economic system were other motivations that
instigated the Nepali students to hold their feet strong in Australia and Japan.

Personal Space and Freedom

AUS- P1, AUS- P2, AUS- P4, AUS-P5 and AUS-P6 all mentioned that they were
getting used to enjoying their personal space and didn’t want to get it ruined by returning
to Nepal. AUS- P1 & AUS- P2 connected their motivation to the caste-based disparity
they might experience in Nepal and hence had chosen to stick to Australia no matter
what. AUS- P1 stated,

We don’t want to go to the same stereotyping, the same stigmatization and the

same biasness. Now my spouse is in her student visa, and | am here as her
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dependent. Hopefully, we will get the PR soon. Here we work hard, but we are
happy. We can enjoy our lives the way we want. We don’t have to worry about
what the society calls us! (AUS- P1, Personal communication)

Adding to AUS-P1, AUS- P2 mentioned,
Here we are free actually. No one judges us for not having gatherings, or for
waking up late. We work and entire for six days and on weekends, we go on
outing. | know, we can’t enjoy our personal time in Nepal. We earn good here,
and this is one motivation for us of course! But more than this, we enjoy our
space. People in Australia know that individual’s space should be respected. !
(AUS-P2, Personal communication)

I was curious to learn if there were any additional examples to elaborate on the personal

space AUS-P2 had indicated. Smilingly, she went on-
Okay, let me tell you! You can see me having serious obesity, right? Imagine,
what would the society call me if I was in Nepal. | would be laughed at. People
would call me, ‘moti or bhaisi (slangs used to offend plus sized girls/ women)’.
But here, no one cares about my body size or weight! This makes me feel free! Not
only that, but we have also been married for the last six years. And whenever we
make a call at our house, my mother-in-law asks about the children! But we are
still not ready for that! This is the reason I don’t want to go back to Nepal. | know
I will be suffocated within the dos and don’ts! Individuality is respected here and
I want to live that! (AUS-P2, Personal communication)

The second couple in Australia whom | had interviewed were AUS-P4 and AUS- P5.

They also narrated that they were tired of the social taboos in Nepal and wanted to live
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their lives in Australia. AUS- P5, who is doing master’s in social work (MSW) reported

about the quest for freedom in the following manner: -
I told you why we came here to Australia. | don’t think our families accept our
schedules and our ambitions. Even today, they want ladies like us to follow the
same traditional routine of keeping the neighbors happy while our personal
happiness and career dreams are neglected. Here, we don’t have to think of that.
My husband (AUS-P5) is soon getting enrolled to master’s program. We support
each other, and we respect our dreams. | don’t want to go to Nepal because | fear
of the expectations that once dragged me to depression! (AUS- P5, Personal
Communication)

Another individual who stressed personal freedom was AUS- P6. He mentioned,
| get space to pursue my dreams here. When | was in Nepal, | was pressurized
time and again to do engineering because my dad is an engineer. But here,
nobody pressurizes me for that. Actually, | feel like the system here is based on
personal freedom. | am not judged for getting tatoos! | am not asked to act like a
macho man! Truly speaking, | may get good job in Nepal too, or | may start my
own business there! But the space | can enjoy here is not available in Nepal. Even
if my parents provide me space, my relatives will be nagging. They ask questions
like where | am and why | didn’t go to their houses during small occasions. |
don’t want that again. | have decided, I will be living here as long as | can!
(AUS- P6, Personal Communication)
Not only the students from Australia but the students from Japan also considered

that living in Japan had offered them with ample personal space and freedom. JP-P2, a
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girl of 28 reported how she experiences the sense of freedom, and how that sense

motivates her to stay back in Japan in the following manner-
As | told you, | had come to Japan using the money my mother collected after
selling a small plot of our land. | have my dreams here. | want to be independent,
pursue higher educational degrees, earn and visit the world. But | will definitely
not be getting that space in Nepal. The first question that will be asked upon
landing in Nepal will be, ““Budhi dekhina lagisakis! Bihe garnu pardaina? (You
are growing old, don’t you have to marry?)”. This question annoys me. And one
more question to you, do you think I could get fourteen lakhs if I had decided to
study in Nepal or start my own venture? My own mother would have refused! But
as | am in Japan, they also don’t interfere in my personal space and dreams! |
think parents’ perspectives towards children change when they move abroad.
Ghar bahira vayepachhi ajha dherai maya hune po ho ki? (Is it that parents love
us more when we are far from home?) (JP- P2, Personal communication)

| wanted to learn if other participants from Japan also considered personal space as

motivation to stay back. But except JP-P1 and JP- P2, others didn’t discuss much about it.

Considering the discourse of freedom and space, JP-P3 mentioned,
More than personal freedom and space, | value the space for our cultural identity
that encourages me to live here for longer years. Once | complete my studies
here, I will be actively working with my husband in promoting our restaurant. |
want our cultural heritage to create space in the hearts and minds of people from

different corners of the world! | think my academic degree will help it. And yes, |
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am working on revitalization of Thakali culture within my academic degree too.

It’s tough, but I will make it. (JP- P3, Personal communication)

JP-P1 thought that Japanese culture had given space for his children to grow independent
while the spouse could freely work outside. Connecting the safe atmosphere and
hospitality of Japanese people to personal space and freedom, he expressed,

I came in student visa to do MBA. | was from English background. But | never felt

aloof due to my academic background. Secondly, | am working here after the

completion of MBA degree. My wife and children are also here. And | don’t have

to worry about their safety. Even when the children (I have two children aged 10

and 8) are in the apartment without us, we don’t have to worry. There are

surveillance cameras here and there. If they get lost in the market for example,
they get help from the people here to get back. The school teaches them to be
independent, and technology in Japan helps them to grow independent. While my
friends in Nepal complain that they have to manage each and every thing of their
children, our eldest child prepares breakfast and light dinner (eg. rice and
omelet) for them. Due to this, we feel free and we can focus on our work. This is
why, we have never thought of going back to Nepal! (JP- P1, Personal

Communication)

The narrations of the participants above hinted to the changing paradigm in
student migration to me. The migrants whom | had interviewed were from different ages,
culture and economic background. As per their age, their perception towards freedom and
space was varied. However, the narrations of younger participants such as AUS-P6,

AUS- P1 and AUS- P5 denoted that they are seeking inclusive treatment and individual
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freedom which they report to be hardly getting in Nepali context. Concerning the quest
for freedom, literature such as O’Neill et al. (2019) make it evident that Nepali youths
have fought from inside their houses and communities to against the state mechanism so
that they can enjoy a sustainable freedom, equity and inclusion. As O’Neill (2019) add,
there is significant contribution of Nepali youths in transforming Nepal from an
autocratic monarchial to democratic republican state. Nepali youths, as per Hoesin and
Yadav (2017) not only have dreams of equality, freedom, inclusion and parity but they
also have potential to create the society entrenched to these values and they have
showcased their potential in their efforts of peaceful and sustainable national
development.

Acknowledging the quest and struggles of Nepali individuals, the Constitution of
Nepal has guaranteed right to freedom as its fundamental right (Constituent Assembly
Secretariat [CAS], 2015). As per the constitution, every Nepali citizen is free to express
him/herself, practice any sort of religion s/he wants, enjoy the cultural practices of his/her
community and get treated equally irrespective of differences s/he has in terms of
physical features, individual choices or any other demographic backgrounds. However,
the provisions and policies appear paradoxical in a sense, democratic practices in Nepal
have been tentative, unfinished and resistant to equality and inclusion (Snellinger, 2018).
This paradox was very visible in the narrations of participants such as AUS-P5 and AUS-
P2. On contrary to this, destinations such as Japan and Australia offered the students with
increased personal freedom, rights and sense of safety (Neubauer, 2024) which attracted

them to extend their stay there. Additionally, since the destination countries are shared by
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wide range of societies where small variations are barely noticeable (Vammen, 2019), the
students found it easy to adapt in Japan and Australia rather than getting back to Nepal.
Organized Socio- Economic System
Organized social and economic system was the last motivation the students hinted for
enabling them stay back in Japan and Australia. When asked of what kind of organized
socio-economic system they are hinting, JP-P3 mentioned-
The best thing about Japan is that time is valued here. In Nepal if we invite
someone at ten, they come at least thirty minutes late and say that it is the Nepali
time. But here, time is valued. Because of this culture, our work gets done in time.
There are many practices as such. For example, | don’t have to stand in queue to
get my bank related work done. I am well informed about where to go and how to
get service. This is amazing! (JP- P3, Personal Communication)
JP- P4 presented an example of how she had experienced the difference while working
with the same curriculum, i.e. Curriculum Development Centre (Nepal)’s curriculum in
Japanese and Nepali contexts. And she mentioned that the same difference motivated her
to find ways to work in Nepali school in Japan rather than getting back to Nepal after her
studies. She shared,
We had to remind the school administration time and again about the materials
we need for our lessons. There were issues with school closures because of which
we could not complete our syllabus on time. Not getting salary on time was
another issue. But here in Japan, everything is systematic. Firstly, the timing of
the metro is very fixed, and | can move to and from my work in proper schedule.

Secondly, the requirements we mention for our instructional practices are easily
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available in the market, and are provided on time by school management. It’s
amazing actually! The same Nepali community that was good at procrastinating
while in Nepal are well accommodated to Japanese culture of time and
organization! We get paid on time, and our appraisals are based on our
performance. Appreciating is a culture here! If I am getting all these here in
Nepal, why would I go back? (JP- P4, Personal Communication)
As soon as JP-P4 took a pause, | asked about her master’s in educational leadership from
Nepal despite living in Japan. She added,
Firstly, | came here as a spouse. Then | did a master’s degree in ABC subject (she
didn’t want to discuss much about the previous degree). And as soon as learnt
that ... University of Nepal is offering master’s program in virtual mode; |
couldn’t stop myself. By joining the course there, firstly | could get connected to
educational practices in Nepal and secondly, create stronger nexus between my
learning on educational leadership and my practices. And yes, my school agreed
to make a sponsor of 50% for my studies. That was a strong motivation for me!
My academic pursuit is considered as a value for the organization, and this also
adds to my appraisal. (JP-P3, Personal Communication)
JP- P6 also mentioned about the socio-political stability of Japan as a motivation
to stay back in Japan. He explained,
I have lived the terror and horror during the insurgency. And | left country in the
midst of this. Of course, the country has become republican now. Many changes
pop up on social media. But | still read the news about strikes, closures,

blockades and many more. Sometimes, | think of getting back to Nepal and living
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with my family. But when I think of disorganized bureaucracy, delays in official
works, lack of monitoring and evaluation of services provided to us, | feel
demotivated. Honestly speaking, even public toilets are so managed here. There
are very strict rules and regulations and no one can go beyond system. If the
Japanese don’t like anything about their government, they peacefully settle things
rather than protesting like the people in Nepal do! This is why | opted to change
my visa from student to work (after completing my graduation), then to business
from work (I was running a café once) and again to work from business. (JP- P6,
Personal communication)

Organized socio-economic system was a motivation for the students in Australian context

too. AUS- P3 linked the system to her secure future and shared,
Everything goes in system here. The residential areas are well defined, parks are
organized. There are clubs to recreate yourself. The environment is clean! Last
year, | went to Nepal for buying a house. It was so hectic. | had to bribe the
officials from the ward office to buy a house with my money! Imagine! And when |
tried to speak against it, | was threatened that my work wouldn’t be done! | had
no option, and | gave him fifty thousand rupees (NPR). | have left my house on
rent, and the rent goes to my bank account in Nepal. | wanted to spend my life
after fifty in Nepal, but this incident made me realize that my old age would be
more comfortable here only! | can enjoy advanced health facilities. There are age
care homes, so | don’t have to rely upon my children. I can get things done in a

very systematic manner! (AUS- P3, Personal communication)
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AUS-P4, a boy of 19 also mentioned that he had found Australia to be very well
organized. He added,

I go to the university, and work part time. The routine is very defined.

Assignments are to be done in time, are submitted on time and we get feedback on

time. There is no interruption in the end semester examination. And another thing

I like about this country is, it is very well defined that who will get what! | mean

to say- the criteria for getting PSW visa, working hours for students like us, and

PR are clear and understandable. Most importantly, payment is also well defined.

The rules don’t change overnight as they do in Nepal. (AUS- P4, Personal

communication)

In her study of what pulls and pushes Nepali students to leave the country and
seek future abroad, Karki (2023) found that political instability and strikes create a sense
of insecurity among Nepalese students thus pushing them out of the country in search of
security and stability. This notion was visible in late 90s too where Nepali students left
country, worrying of what effect will the political unrest make in their future Cummings
(1984). Coming from 90s to the mid of 20s, there has not been significant change in
socio-political system of Nepal as education system of Nepal is still governed by political
unrest (Acharya et al., 2022) while the effects of the unrest in the forms of frequent
changes in government and civil turbulence are creating nuisance in day to day lives of
Nepali people (Karki, 2023). When | juxtaposed the literatures with the narrations of the
participants, | could understand that the fear of instability had not only pushed the
students out of Nepal to Japan and Australia but had also blocked their willingness of

getting back to the country post their graduation.
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In the words of Tamang and Shrestha (2021), earning better and achieving better
standards of living is a strong motivation for Nepali students to migrate abroad. This
motivation, however, doesn’t limit to pulling them to countries like Australia and Japan.
As the Nepali students abroad get better jobs, higher salaries, expanded professional
networks and exposures to diverse work scope, they envision stable employment (Karki,
2023). Adding to this, political stability in these two countries (Japan with political
stability score 87.3 and Australia with the score 81.9 in the year 2024) is excessively
higher than that of Nepal with its political stability score 36.3 (Lowly Institute, 2024)
which makes it obvious for the Nepali students to think of finding ways to extend their
stay rather than getting back to the homeland.

Apart from the sense of stability and security, social phenomenon of Nepal was
found as another motivation that negatively influenced the perspective and intentions of
Nepali students to get back. As Khanal (2018) notes, gender inequality is still a strong
force that instigates Nepali girls to consider abroad education as mechanism to escape
from the country and society. This inequality, in the words of Khanal (2018), work in the
forms of educational disparity, pressure for early marriage and social discrimination pre
and post marriage. Similarly, since still there is robust discrimination between different
ethnic communities in Nepal (Khanal, 2018), emigration and re-emigration are chosen by
students like AUS-P1 and AUS- P2 to avoid discrimination and enjoy parity in the
foreign land.

Practices of Re-Emigration
My third research question focused on what practices are made by the students to extend

their stay in Australia and Japan during/ post-graduation. Hence, | posed the question
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about re-emigration to the participants differently. While the participants who have
already completed their graduation and have re-emigrated were requested to reflect upon
the re-emigration practices, they made, the students who are currently pursuing
graduation were asked how they intend to/ are making efforts so that their stay in Japan/
Australia is eased. In response to my question, the participants mentioned about applying
for post study work visa, getting married and staying as a dependent/ spouse, shifting
from study to work and extending visa and starting business which are elaborated below:
Post Study Work
All the six participants from Australian context were aware that they could get post-
study-work visa after the completion of graduation degree which could enable them to
extend their stay for about a couple of years. However, all the participants didn’t talk
about this provision as an initiative to extend their stay in Australia. The discourse of
post-study-work visa was mentioned by AUS-P3, AUS-P4 and AUS-P5. AUS-P3
recounted how she got the post-study-work and how that helped her to re-emigrate in the
following manner:
After completing bachelor’s in nursing (BN) from Griffith, | could easily apply for
the post-study-work visa. It was relatively easier then since the students who came
to pursue BN was less. And luckily, I got the job as nurse in an age care home! |
had started inquiring about the post-study-work during my graduation studies.
And I used to get anxious too. When | got this visa, | worked for one and a half
year. After that, the visa was about to expire, and | had to use another tactics!

(AUS-P3, Personal communication)
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While discussing the ‘another tactics’, AUS-P3 winked and smile. | reverted with the
smile from my end and asked if the tactics could be narrated. She said, ‘Of course!” and
explained about her journey from Ms. AUS-P3 to Mrs. AUS-P3 Begum which is
discussed in the next theme.
AUS-P5 also discussed of how PSW is expected to enable her to extend her stay in
Australia. While discussing with her on how she aspires working after study, | had also
brought the reference of AUS-P3. Responding to my reference, she mentioned that all
students in Australia might not be as lucky as AUS-P3. She presented the picture of how
tough working in Australia could be, alluding to her part-time-work experience in the
initial months of her studies.
When | had come to Australia, | had just one thing in my mind. And that was, |
must work and collect money for my tuition fees. My husband was there, of
course! But he had the pressure of sending money back home as we had to pay
debts. The first job I got was in restaurant. And do you know what happened
there? | had been cleaning the cooking pot (I worked as a steward) and suddenly,
a big piece of intestine came to my hands! | am a vegetarian, maam! I still
remember how much | cried that day remembering my dad’s treatment to me back
home! (AUS-P5, Personal communication)
AUS-P5 took a break, and added-
When we had applied for Australia, | humorously used to say, ““ma ta sabaivanda
thulo dekchi vitra basera bhaadaa maajhne ho! (I will get inside the biggest
cooking pot and wash it after going to Australia)””. But when | actually had to do

the work, I felt so bad. (AUS- P5, Personal communication)
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I was still wondering why she felt so bad. Was it because she thought cleaning plates was

low-class job, or because her expectations about Australia contrasted with the reality she

faced there? | couldn’t hold my query and politely asked her why actually she cried that

day, and how she connected it to her intention of re-emigrating. She recounted,
Yes, you are true! | had never expected that | would have to work in a restaurant
as a steward! | don’t know if the work made me feel humiliated or what, but |
truly got emotional. But there was one more thing! | realized how we Nepali
people are treated. | had not taken any skill-based training before coming here! If
I had been trained in areas such as nail art, bakery or something else, the
situation might have been different! (AUS- P5, Personal communication)

While she was talking about her experiences and intentions to re-emigrate, we got

disconnected due to network glitches at my side. Hence, she sent me a voice message via

my personal Whatsapp which | could access after a couple of hours. She had mentioned,
That experience taught me a big lesson. | realized that if we want a good job and
good money here, we must be trained. Hence, | joined training for elderly adults’
care in age-care home. The days are really hectic as | have to go to the university,
complete my assignments on time, go to work (I work as an attendant in another
restaurant now) and manage time for the training. But since | have seen good
prospect of elderly adults’ care here in Australia, | aim to get work in the same
field. For this, | must work hard! (AUS- P5, Personal communication)

AUS-P4 (AUS-P5’s spouse), who is preparing to go to XYZ university, Sydney for

Master in Physiotheraphy also mentioned about his intention about post study work as
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mechanism to stay longer in Australia. He connected the PSW to getting Permanent
Residence in the following way:

I am on a spouse visa now. But from this coming February, | will be a student of

XYZ university because all formalities are already done. We both, me and my wife

plan to stay in PSW after we complete our studies. When | talked about this, my

parents said | am stupid because if | stayed as spouse | could work for longer
hours. But | am going to the university, and then | will apply for PSW because this
is possible to provide us with easier access to PR. Medical personnels have high
prospect in Australia, | have heard! (AUS- P4, Personal communication)

The three participants whom | interviewed considered that post-study work
opportunities would not only enable them to stay longer; rather would enable them stay
permanently in Australia. Their major saying was, if they could get permanent residency
visa in Australia, they could enjoy the facilities which they would never get in Nepal. Not
only this, but they could also even secure the future of their children. This intention
encouraged the participants to endure any sort of struggle at present as they were driven
by the motivation of permanency in Australia.

Considering the discourse of post-study work, studies such as of Tran et al. (2020)
suggest that post-study work experience is becoming key driver of international students’
decision making in this competitive international education market. For years,
international students such as Nepalis have been comprising big population of Australia
as its temporary immigrants (Spinks, 2010). However, as Australia has re-introduced the
post study work rights (PSWR) for its university graduates, international students are not

only getting attracted to move there (Tran et al., 2020) but are also willing to not get
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back. Among the international students from different corners of the world, a study made
in 2019 shows that students from China, India, Nepal, Pakistan and Vietnam (Australian
Government, 2019) stand as the five biggest populations holding post study work rights
(PSWR) since 2013. Riano et al. (2018) considers the Australian government’s approach
of providing PSWR to its graduate international students as a strategy to tapping
international students as source of highly skilled migrants. However, when viewed from
the perspective of students like AUS-P3, AUS-P4 and AUS-P5, this approach appears as
gateway to having permanent residency (Tran et al., 2019) in Australia.
Marriage for Re-emigration
Another practice the participants made/ were willing to make to re-emigrate was
marriage. This was the practice that was chosen by the participants from both the
countries- Japan and Australia. The first participant who narrated her marital journey to
extend her stay was AUS-P3. After a wink and smile, she recounted,
While | was doing my BN, | used to work in an Indian restaurant (this was my
first job). Everyday, a tall man of about 37 used to visit there (I was 23 then). |
don’t know how, but slowly | got fascinated towards him. This might be because
he offered me good tip for attending him and was always attentive towards me.
Later, | got to learn that he was a good businessman who had recently got
divorced to his Kabayan (Filipino) wife because she denied getting Kalmaa
(convert to Islam). He approached me, and | was attracted too! We dated for
about a year and then got married! Do you believe he is fourteen years older than
me! But | didn’t regret then since he was already a permanent resident of

Australia. | got PSW of course! But | always had a question of if | would be
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getting a PR or not! This marriage helped me. (AUS- P3, Personal
communication)

| was amazed by confident narration of AUS- P3. | was also curious to learn if her family

readily accepted the relationship and the conversion since she was from a strict Hindu

Brahmin family. She mentioned,
Actually, I didn’t share anything at first. We had been to Malaysia during my
vacation, and we got married there. And when we came back to Australia, | got
my spouse visa. Only after that, | shared it with my mother. There was a
turbulence, of course! But | think my mother managed. Till now, no one in my
relatives know that I am married to a Muslim guy from Lahore, Pakistan! And |
also don’t care of anyone’s opinion. | am already a permanent resident here! |
have two beautiful children. My husband runs a good business and | myself earn
good. | don’t have to go back to Nepal, and | don’t want to go to! So, why should
1 worry? (AUS- P3, Personal communication)

The second participant who discussed marriage for getting re-emigrated was JP-P2. She

narrated her story in the following way:
My husband is planning to come here and start a Nepali- products based
convenient store. We are officially married. So, | will stay on a spouse visa. After
some years, | will study again (if things go well). In this way, | will be educating
myself and at the same time | will be earning too! If the god blesses, maybe we
will shift to another country after some years but we will not get back to Nepal.

(JP- P2, Personal communication)
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JP- P4 had come to Japan in a spouse visa itself. Hence, marriage was itself a gateway for
emigration for her. However, she didn’t opt to stay in this visa for long. Rather, she
enrolled herself in a university at first, and completed her study. Now she is on a work
visa for a Nepali-curriculum based school. Also, she is preparing to invest and her story
in relation to this is explained in the latter theme. However, she related the story of
marriage in the case of her hushand. She added,

My husband was a student first and | had come as his dependent (spouse). Later, |

got enrolled as a student and my husband started a small business. But the

tsunami destroyed everything. Now my husband is here as my spouse, and my
children have also got family visas. This is how we are staying here. We don’t
want to go to Nepal. So, my husband works full time as my spouse, and we are
saving money. We will probably be investing in a business from the coming April

(2025). (JP- P4, Personal communication)

Like JP- P4, AUS- P4 had also entered Australia as his wife’s spouse. He
mentioned that this provision was attractive to him since he could enroll as student after
three months of coming to Australia. And this could not only shape his career aspiration
but also enable him to take care of his family back in Nepal.

International marriage migration is a global trend in Asia (Penny & Khoo, 1996)
to which Nepal is no exception. As mentioned by Subedi & Tae (n.d.), Nepali women are
no exception to international marriages while the motive behind marriage is related to
socio-economic background of the women rather than forming a family. This articulation

was very relatable to the context of AUS-P4 since her motive behind getting married to a
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man from Lahore was to get an easy access to re-emigration rather than establishing a
happy conjugal life.

Concerning the trend of marriage to emigrate, Lee (2008) mentioned that there are
also cases of fake marriage to enter to the host country. Tamang and Shrestha (2021) link
marriage and spouse Visa as the mechanism of Nepali youths to fly abroad. However, the
narrations of the participants enabled me to understand marriage doesn’t work only as a
staircase to take flight and go abroad, but also to re-emigrate and avoid getting back to
homeland.

Entrepreneurship to Re-emigrate

JP- P3, JP- P4 and AUS- P6 were the three participants who considered setting their own
business up to re-emigrate. Stressing on revitalizing Thakali culture via Thakali
Bhansaghar, JP- P3 mentioned,

I am pursuing Master in TESOL now. But as soon as | complete my studies, |

want to expand the restaurant that serves Thakali cuisine. And | want to do this

here in Japan. | am truly amazed by how the Nepalis living in Japan are craving
for Thakali food. But the point of disappointment is, the restaurants that are
offering food by labeling it as Thakali set is not real Thakali food! We don’t use
the spices that are used in the food that is served. | personally feel like our brand
is used, but quality is not maintained. | want to establish the real identity of

Thakali people by expanding the restaurant (we already have one in Nepal and

one in the USA). And this time, | myself want to be there in the restaurant. | want

to let the people know that Thakali kitchens are actually led by Thakali women

and not the men! (JP- P3, Personal communication)
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Similar to JP- P3, JP- P4 also mentioned that she is working to run an Early Childhood
Center (for children from eighteen months to eight years) where the curriculum will be
Nepali while pedagogy will be blended of Nepali roots and international exposure. When
asked why she stressed so much on her own venture, JP- P4 stated,

I think | shared, right? The number of Nepali emigrants in Japan is increasing.

And Japanese schools are way too expensive for the children of Nepali people
here. Hence, | want to cater the needs of Nepali emigrants. This will fulfill dual
purposes- firstly, my career will be set and secondly, my desire of contributing to
the nation will directly or indirectly be met. As you asked, | could work and keep
working as an employee! But what will it give to me in a long run? | want to live
my dreams in my own institution. I think I can never see the dreams of others in
my eyes, neither can | make my dreams come true by working in others’
organizations. (JP- P4, Personal Communication)

JP- P4 supplemented her narration by bringing reference from the class on
‘Entrepreneurship for Educational Leaders’ which she had taken during her MEd days.
Alluding to her professor, Dr. ABC Sharma, she shared that she is motivated to be a job
provider rather than limiting herself to a job seeker in the foreign land. If she could run
her own school in Japan, she would be able to provide job opportunities to the
educational professionals who have left Nepal and entered Japan in search of better

career opportunities.
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AUS- P6 also mentioned that he is motivated to run his own business in Australia.
He expressed his dream of being like Shesh Ghale 3(he considered Shesh Ghale as his
inspiration) via setting his business up as follows:
My dad was ready to invest in Nepal. But | chose to fly to Australia. However, |
don’t want to just keep working or marrying for permanent visa. | want to be
something here. | have dreamt of a logistic center where | will be bringing Nepali
products (e.g. coffee, tea, honey, ghee, garment) and expanding them to the
international communities. | am not thinking of restaurants as there are many.
And | am also not thinking of bringing noodles such as Wai Wai from Nepal as
there are other noodles that are preferred much. | want our galaicha (carpet) to
compete with Turkish carpets, our tea to stand ahead of Tea from Assam and our
coffee to beat Arabic coffee. | am already studying the market for this, and as
soon as | complete my BHM, | will prepare to start my business. Side by side, |
will also work to take the international community to Nepal via my travels and
tours. Actually, | want to be like Shesh Ghale! (AUS- P6, Personal
communication)
In the context of Nepal, entrepreneurship is marked as a key driver of the nation’s
economic growth and to facilitate entrepreneurial competency among youths, a variety of
educational courses, training and development programs are introduced and implemented
(Ojha et al., 2022). The narrations of the three participants above showed that the
significance of entrepreneurship transcends national boundary and keeps benefiting

nation’s socio- economic uplifting from outside the country. As Seth (2021) puts forward,

3 Australia based Nepali businessperson, the CEO of Melbourne Institute of Technology
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JP- P3, JP- P4 and AUS- P6 mentioned that when an individual aspires to start his/her
own initiative, the products and services contribute to the community’s social and
economic well-being and development. As JP- P4 added, developing country like Nepal
needs entrepreneurs who are capable and ready to cash newer opportunities, and
undertake the potential risks of capitalizing them (Ojha, 2022). Via this mindset, JP- P3
believed that the individual could not only raise his/her living standard but also contribute
to the good of his/her community and nation.
The World Bank (as cited in McCausland, 2019) stated that Nepalese economy is
strongly contributed by the remittance received through foreign employment.
Nevertheless, AUS- P6 stood against this conviction and stressed that there are multiple
ways to contribute to national economy from outside the country. These ways, as per
AUS- P6 doesn’t necessarily need to be just a Nepali citizen’s engagement in foreign
employment as entrepreneurship aspirants them could also make a significant impact on
nation’s socio-economic advancement.

Understanding the Motivation and Practices through Maslow’s Motivational

Hierarchy of Needs Perspective: Insights Earned
The twelve participants who took part in the study recounted of their own

motivation to emigrate and re-emigrate in the Japanese and Australian contexts.
Simultaneous to how they got motivated to leave Nepal and intend not getting back, they
also reflected upon what practices they have made/are making to extend their stay back in
Japan/ Australia. This section, hence, draws reference from their narrations and
juxtaposes them with theoretical insights of Abraham Maslow to draw insights on the

Nepali students’ motivation and practices of re/femigration.
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Maslow’s hierarchy of needs is a psychological framework that describes human
motivation through five levels of needs starting from the most basic to the most
advanced, that are organized in a pyramid. Founded by Abraham Maslow in 1943, it
suggests that at the bottom of the pyramid are physiological needs, which include
essential requirements for survival such as food, shelter, clothing, sex and sleep. These
needs have to be met first before addressing higher-level other needs (Maslow, 1943).
This need was found less driving in the case of the twelve participants since they reported
that their physiological needs were addressed even when they were in the home country
and they had emigrated, looking for something more.

Maslow discusses that once the physiological needs of an individual are met, the
person looks forward to meeting the safety needs. Safety needs, as mentioned by Maslow
(1943) encompass the need for physical safety, financial security, health and protection
from harm. All the students who emigrated and re-emigrated were driven by the
motivation of having a secured future and for this, they had adopted the practices such as
getting a spouse Vvisa to re/emigrate, aspiring to get post study work rights, and starting
business.

Love and belonging needs occupy the third level and relate to the human desire
for social connections such as friendships, intimate relationships and family ties. This
stage highlights how crucial interpersonal relationships and a sense of belonging are to
individuals (Maslow, 1943). This need was found acting differently in the case of JP- P4,
AUS-P1, AUS- P2, AUS- P4 and AUS- P5. JP- P4 had been thinking about investing in
an educational initiative in Japan so that her family could live with her and the children

could enjoy international exposure to education and other facilities. AUS- P1, AUS- P2,
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AUS- P4 and AUS- P5, however, had a different story. They had come to Australia,
skipping the family ties and expectations that come along with the ties back in Nepal.
They had dreamt of a peaceful relationship with their spouses. Their narration even
hinted that they were expecting closer bond with their families by staying far from the
family since staying together had brought visible and invisible conflicts in their lives.

The fourth level in the hierarchy of needs is esteem needs, which involve the
desire for respect, recognition and self-worth. People at this stage seek validation from
others and aim to feel confident and accomplished (Maslow, 1943). Almost all
participants were found aspiring for this need as they mentioned of being acknowledged
in the familial and social spheres. However, aspiration of AUS-P6 to stand like Shesh
Ghale was more explicit illustration of how the longing for respect and recognition can
motivate Nepali student to re/ emigrate abroad.

At the top of the pyramid is self-actualization which signifies achieving one’s full
potential, personal growth, creativity and the pursuit of a meaningful life. This level is
reaches when individuals believe they have become the best version of themselves
(Maslow, 1943). This need was found to be particularly motivating JP-P3 since her
motivation to stay in Japan surpassed fulfilling individual needs of physiology, love,
affection and care and had reached to quest for identity of the community.

Literatures suggest that Maslow’s theory has significantly impacted psychology
and education, emphasizing on necessity to address lower-level needs before pursuing
higher goals. There are also the critiques of the theory for being too rigid and culturally
biased. For instance, the theory assumes that lower level needs must be satisfied before

moving up the hierarchy, but in reality people may be motivated by the pursuit of
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satisfaction or activation even if their needs are not fully satisfied (Fallatah & Syed,
2018); Saul, 2024). This tendency was visible in the case of all the participants who
participated in the study since they were not waiting for one need to be addressed so as to
reach to another level of need. These participants longed to be loved and having a secure

future while enjoying better version of their essential physiological needs.
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CHAPTER V

CONCLUSION AND IMPLICATIONS

This chapter comprises of the conclusion drawn from the study and implications put
forward. The conclusion that is drawn can be transferrable but will not be generalized.
Conclusion

Engaging with the twelve participants during my research journey, | reach to the
conclusion that Nepali students are motivated to emigrate and re-emigrate to fulfil their
needs and dreams. Their needs and dreams, however, are constructed by the socio-
economic and cultural atmosphere they come from. While the students like JP-

P2 move to Japan to fulfil their family expectations, AUS- P4 & AUS- P5 shift so that
they can skip the family expectations. Through this, | come to conclude that motivation
of students is a unique and subjective. Similarly, the way the students narrated of
tolerating any sort of struggle but not getting back enabled me to conclude that youths
nowadays are looking for more secure life and raised standard of living which they hardly
get in Nepal. Also, the quest for cultural identity helped me to conclude about identity-
related awareness in individuals of ethnic community.

In a nutshell, more than for fulfilling the physiological needs, the students whom I
interviewed aspired to fulfil needs such as recognition, respect, secured future and
personal freedom. Thus, the study concludes that re/femigration motivation of Nepali
students who are abroad are evolving, and one motivation might not suit to the

motivation to the other.
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Implications of the Study

I cannot claim that my study is the first one in Nepal on Nepali student migration.
While reviewing the literatures, | came to learn that there are many studies made on why
the Nepali students migrate to foreign countries. However, | could hardly find the studies
made on why they re-emigrate and what practices are made by them to ease their re-
emigration process. This helped me to learn that there is dearth of research in the area |
chose as my research agenda. Amid this, | have tried to make sense of what motivates
Nepali students to emigrate, how do they get motivated to re-emigrate post/during
graduation and what practices they make for re-emigrating. Nevertheless, I realize the
need for more studies to better explore the emigration practices of Nepali students.

During my research journey, | went through literatures that basically discussed the
quest for physiological needs that motivate international students like the ones |
interviewed to emigrate. However, emerging dynamics such as search for personal
freedom, taking the community’s culture to international arena and rising in the
international market were very less studied. Hence, the study implies studies that discuss
how the present generation considers our socio-cultural dynamics, how their dreams are
evolving and how do they get motivated to retain in the foreign land.

Apart from the academic implication, the study suggests practical interventions to
cater emerging needs and wants of present generation. Skill based education, packages to
promote youth entrepreneurship, political stability and systematic governance are

implied, drawing insights from the study

_—| Commented [AP1]: Post study employment opportunities
and part time work while studying?
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ANNEXES

Guiding Questions

Dear Participant,

I am Ramila Subedi, Migration School, Nepal (2024 Spring) graduate. | am
currently conducting research on the topic: Nepali Students’ Motivation and Practices
to Emigrate During/ Post Graduation: Cases from Japan and Australia. The purpose
of the study is to explore how the Nepali students get motivated to emigrate to Japan and
Australia, what motivates them to re-emigrate during/post their graduation, and what
practices they make to shape their motivation to reality. | humbly request your valuable
time to participate in this study via narration of your experiences and perceptions. | assure
you that your responses will be kept strictly confidential and used for research purposes
only. Your assistance in this regard is greatly appreciated. You are free to withdraw your
consent and discontinue participation in this study at any time. You also have the right to
refuse to answer specific questions. Thank you for your cooperation.

1. Demographic Information

(&) Name:

(b) Age:

(c) Caste/ Ethnicity:
(d) Academic Status:

(e) Years of Residence in Japan/ Australia:
2. Respond briefly to the following.

a) Will you please provide your context during departure from Nepal for
higher studies in Japan Australia?
b) What did you experience in Japan/ Australia that made you feel that

emigrating there was the right choice?
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¢) How did you get motivated/ are you getting motivated to re-emigrate

during/ post-graduation?
d) What practices did you make/ have you been making to extend your stay/

re-emigrate in Japan/ Australia?



Acceptance of Request to Cooperate in the Research
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'r Putalisadak Chowk way to Dilbazar}
Kathmandu, Nepal. Tel: +977-1- 4432105
E-mail: care.intel@gmail.com
www.ciecedu.np
j—‘

1 www.facebook.com/care2abroad

&4 July, 2024

To,
Ms. Ramila Sudedi
Imadol, Lalitpur

Care International Educational Consultant Pvt. Ltd acknowledges you request of supporting in
communication with the Nepali student migrants to Australia who were liaised by our organization
for your research project on student migration. [ assure you to support you with whatever means we
can, and request you to reach out anytime.

All the Best

Sincerely yours,
For Care Intemanona] Educational Consultant Pvt. Lid.

égf

Fiuclional Consaltant (F ”f
Sachin Poudel
Director
Email: sachinf@careedu.com.n

Contact: +977-9843965333
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